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ABSTRACT.

From November 19 to 22, 1972, .a conference of representatives
from twenty-two Iftupiat Eskimo willages was held at College,
Alaska, to discuss the initiation of bilingual education’
programs in the Alaska State-~Operated Schools System and in
some cases Bureau of Indian Affairs' schools in those villages.

Pertinent programs in Ifiupiat, Yupik, and other language areas .
were reviewed. People from the villages discussed different A
ways to conduct educatioh in Ifupiat and in: English, and ,/////’
described their own situations, efforts, and requirements. -~ .
Parts of the conference.itself took place in Ifiupiat. In

addition to State-Operated Schools staff members, speakers

from the University of Alaska and from the. Northwest Regional

. EQucational Laboratory addressed the group.

The villa representatives agreeéd on the principle that there
should be ‘one single alphabet for use in writing Ifiupiat,

and selected —the "1964-q" version, [i.e., Webster's adaptation

of Ahmaogak's original alphabet, with k replaced by q.]

Participants were enthusiastic about undeftaking bilingual
education programs and suggested numerous guidelines for
planning them in the next several weeks.
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d‘after'the;conference. Among the notes, those
' ertha Lowe, Ray Rackley, and Robert Reeback ‘were
relied upgn most heavily. Mrs, Bernice Dracopoulos took
‘minutes o Mopday afternoon, Novembér 20,¢;2d'Tuesday,
November 2}; she transcribed her notes in Fairbarks and
mailed them to the Northwest Reglonal Educational Laboratory

in Portland where the report was compiled. The tape recordings -
covered sesgiorns on Sunday November 19; they were transcribed

by Anita La\Rugso' and Gloria Morgan in Portland.

) ) <,

Since no one\source provided complete covegﬁge, and since a
verbatim trangscript of ‘the entire conference would be gquite Sl-
lengthy, the tonference was summarized both in outline and

in narrative florm and supported by edited transcripts of
selected por s .0of the records. No doubt important comments
have been omi d fQr this our apologles. Parts, of the
proceedings transcribed or summarized in Ifiupiat were prepared
by Bertha Lowe @f the Alaska State-Operated Schools System.
Material in the ppendices was provided by Mrs. Lowe, by -
Michael Krauss of the Linguigtics Department at the Universi
of Alaska, and byt Irene Réed 6f the Eskimo Langﬁ;ge Worksh
at the,University\ of Aleska. 3 :

'''''




INUPIAT CONFERENCE ON BILINGUAL EDUCATION
CHRONOLOGY .OF EVENTS -
. November 19-22, 1972 o '

Yovember 19, afternoon (Jenny Alowa, Chairwo égi

»

! John Kito described the scope of b111ngual educatlon.;;sﬁram
T in Alaska. p ]

STl
\Eeftha Lowe explained tffe purposes of the Iflupiat Conference. \\‘\\
Novembor 19, evening - . )

Evans Thomas, Jr. described his méthods of teaching Iflupjat .
at Buckland. P ' )

¢ Thomas Morris suggested some Objectives.
A3

_ Martha Alken,d scribed bilingual education efforts at Barrow.

/ . . S . . -
//Bertha Lowe aske eries of questions; participants discussed

these.. a ) . -
// ’ L N ¢ Co—-

Irene Reed described aspects of the Yuﬁik program. ' .
. . / . ~ - - . . 2 )
. \ : ) . :
Hovember 20, mor!ing , , ’ \
Ray Rackley listed ten dec151onszfa
bilingual educatlon.

-

ced by planners for S SN

N -

‘“f“Mlchael Krahssaempha51zed the unlty of the Inuplat language.

Thomas Morris’ mentioned pareTZs respon51b111ty.

4

s

.Participants discussed parents' role "and other topics. -

Nbpember 20, afﬁernoon 'l

' Pafticipants diseussed strategies and reles._

. . ' , - .
Village representatives spoke for the first time in-Ifiupiat,
with occasional use of English.,

Representatives commented on what the villages required.

‘4

Norman Hamilton descrlbed the importance of sequence in a
program.

¢ Irene Reed showed a film on the Yupik program. . IN\\

.
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November 20, evening .~

- Michael Krauss spoke on alphabets. .~ + - - - ' L S

»

Representatlves frém v1llages voted that a slngle alphabet "‘ =
should be adopted for the entlre Iﬂupla oarea. R

g,

zvRepregentatlves v ted to- postpone any dec1srgn_among—alphabets+r__ﬁ___

uhtll Tuesday, No enber 21.: o
‘ ,.;-/,

x ‘t/,, e
do- See & i

November 21, ernzng (Paullne Harvey, Actlng Cha1rwoman)

ih descr1bed the Guam Reading and/f/hguage ) )
eve lopm t Program. . . “ ,'

. - . N . ¢

epresentat1ves~held-second’disqussioﬁ in Ifupiat.

<

veryone‘examined a llSt of twenty-one word pr1nted in, five 7
alphabets. ,Representat1ves decideéd to sel t one of the f1ve
alphabets by ballot. > v
Representatlves selected the 1964 and 1964-q alphabets\éorla s,
runeff vote. ' e e ~ ‘

5. ’ . o L . .
Vlllage representatlves sexplalned the1r \ﬂat/es. ) . \

L]

-

_\Bertha Lowe d1str1buted conference evaluation forms. . .
R . . . . . ) ) // ) »
N - [l - - ) - \‘
'afternoon ’ - e : s > ! >
/e

Runof vote between 1964 - and l964-q alphabets was conducted

bit theé counting of the votes was postponed. e ) ;//)/;/</f/
: - Va . - .
Emlly Brown spoke. . _ : - . \

Hobem,er

¢ —

e
Varlous‘remarks were made by Pauline Harvey, Peter
and Evans Thomas. ~

"

Michael Krauss summarlzed Esklmo populatlon statlstlcs and
gave an Arctic’ C1rcle perspective. <:\J
k

a vote. - The runoff
abet wag/ chosén.

\

gs;'Jacquellne Glasgow, reporter from he Tundra Time
. ~—arrived. '

It was decide that Fairbanks sho
votes were unted; the 1964-q al
Mlchael Krauag-drew a chart of the 1964-q wr1t1ng system and
spoke briefly™on the Kobuk vowel diphthong problem. -

> o




Martha Aiken gave the Iﬁuplat alphabet as taught toBarrow
chlldren. '

L4 .

Bertha Lowe commented briefly on the next steps.

The conference-adjourned at 4:00 p.m. Participants were
invited to continue informal discussions with Mrs. Lowe and

other conference leaders’ through the follow1ng day 1f they
.de51red




- ' /'
- The Ifupjgt Conference on Biiingual Edugation was called by ) . ///
' the Alagka/State-Operated Schools System (SOS) to help .

.

, implemé €/the recent legislation concerniqg the use of the
Alask pati%e Tanguages in the schools--in this case, in
/ . ° Inupij

f’Eski o, areas in the north and.west of Alaska. / =
Theﬁgés and the Northwest Regidnal Educational Labofatory
L) shared the expense of the conference which was held °
. fzpd Center on the Uniyersity of Alaska campus in College
4 = i éﬁai{ anks) , Alaska,. Sunday through:Tuesday, November 19-22,
: 4/ 1972 : g . ..

/’ ; . , ’.‘ . s,
... /..y Represqfitatives from over nineteen Iftupiat area villages
“ '/’attended, incldqing'SOS'and Bureau of Indian Affairs staff .
VA membeérs, mémbers of Native Assoc¢iations, as well as NWREL
< - /nd University of Alaska representatives. (See list of
% /participants, Appendix A.) .
Yoe [ . . . '
/ /" /| Because of transportation difficulties, the.entire group of
) : participants was not assembyled until the last session; the
; group increased in size from about ten on Sunday to about

/f‘fgf/ thirty on Tuesday. Many.people left Tuesday night, although

»

there were some informal small discussions on Wednesday.

f : ?
The first conference session began shortly after. 1:00 p.m.

f ' on Sunday, Novembér 19, with gnly a few of the nineteen :
CONN villdges represented. John Kito, the Director of Bilingual ' .-
S Education for the Alaska -State-Operated Schools System, ?//”‘\\\\\

. described bilingual education activities already bedun urlder o wy,

L4

> SQS duspices, mentioning Title VII-funded Yupik programs and
- various Title I Cultural Awareness Prdgrams.’ Mr. Kito also
. Sketched S0S's expectations for supporting programs in
villages, the training of people .to implement them, and the
prodyction of materials. . . o .
' Bertha Lowe, Coordinator of Ifiupiat Programs for SOS, explained
the purpose of'the conference; she emphasized the importance
of assuring the survival of the Ifiupiat language. Mrs. Lowe
. stressed, as had. Mr. Kito, that the philosophy of SO0S was to
meet program needs expressed by people from the .villages.
The people attending the conference would be asked to come
up with information, ideas, plans, and requirements for >
cgpduétinb any bilingual education programs they might wish
to start in their willages.- ' C -
During the Sunday evening session, several individuals
described their efforts to teach in ‘Ifitpiat, among them Evé;s
.Thomas, Martha Aiken, and Pauline Harvey. Irene Reed spoke b
) of her Yupik experience. Bertha Lowe asked numerous probing «
, questiods such as: "Who will control the teaching in-Ift

.

i1 -
Q o ’ . . —— .
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) . ' . C (
"Who will do pre-service training?" "Can materials productidn
be centralized?" / o

At times discussion of these prohle#s reverted, quickly to a
discussion of the alphabet. ' There pas 1 much sdpport. for the
notion of settling op a single alphabet. Martha Aiken and
Pauline Harvey were in favor of continued use of the writing
system already 1nstalled at Barrow. . v <

-

The'conference continued all day on Monday, November 20. ' New _
people arrived at various-times, with an espec1ally large

(six of so) group of- representatives coming in at the end Qf -

~« the afternoon session. *

In the morning, Ray Rackley presented ten important decision
rareas that should be considered'when a bilingual education -
program is begun. These included the balance of languages,
the styles of learning,. the kinds of materlals, the methods
of- evaluatlon, and so on. %

e - )

’ggomas MOrris introduced the idea that parents should
ncourage children to speak Iﬂuplat.before they go to school.
This idea was elaborated by various partlclpants. . -
: \\\\ Michael Krauss’ explalned that the Iflupiat 1anguage need not
T be confined to a narrow range of-usage; both it and the
cllture can grow into new areas (presumably‘into an Arctic
Circle community that is alert to world events)’,
Possibilities for funding bilingual educatlbn programs were :
~meptioned; in addition to the State appropriation,: Federal
Title T and Title VII grants were considered. The State
guldellneégthat require at least fifteen non-EnglIEh:speaklng
chlldren in a school are llkely to be changed, it was reported. i
/ v .
In the after son of Monday, November 20, there was a long 7
discussion Iﬁuplat. Part1c1pants descrlbed what they - }///
thougﬁt would be most helpful in 1mplement1ng a bilingual ’
,program. They indicated that Engllsh instruction must be . .
ma1nta1ned for economic reasons, and .that b# 1ngual vilk¥age . -
newspapers would be uséful. Further, Esklmo "who ‘kKnow the .t
language well, and its variation from’ V1llage to village,
should,be paid to tell storles.\ . T

It was suggested that competency in speaklng Inupiat and not
university credentials, should be theﬂ sis for selecting
" teachers in th W program. D , o
», - A
‘Pesélbly, in ‘the discussicns, the term athabet was’ used as .a N
shorthand for Zzterqcy. - ’ ‘ ) - . o
» ’ v .. "a\-

Participants expressed 1nterest in translatlng fam111a§ Engllsh .
texts into Inuplat, and ailso in retranstati ng texts that are

now used in ‘the Yupik b111ngual educatlon ;&ogram. R

N ’
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Irene Reed showed a pub11c1ty film about the Yupik program in
Southwestern Alaska. The film described an essential
“transitional program in which all instruction was given in
Ifiupiat through the fourth grade, and then all in English
after that, except that ESL instruction was given K-4 and
Iflupiat language instruction thereafter. Miss Reed also v
displayed numerous books produced for that program by the (
Eskimo Laﬁguage wOrkshop at the, University of Alaska. .

‘Late ‘Monday afternoon;, several representatives arrived. o

Robert Reeback made summary remarks fof\their'benefit. A
Monday evening, November 20, Michael ‘aus revxewed the
alphabet situation, referrlng to a handoutj}hat listed five

alternative writimg systems: (1),\1947, (2Y 1964, w(3) ‘1964 . )
with k changed to q, {4) Zibell's full changes, and (5) Leer's . -.

. chadges. (See Appendix C.) Michael Krauss' main points were

‘that any of the choices would represent the language ade~
quately, since all were based on Ahmaogak's fine analysis, .
that Ifupiat speakers essentially shared one language, that’
any alphabhet chosen would therefqre be as adequate for omne

.area as for any other area, and that the alphabet would not

tell speakers how to say\ghlngs (e.g., in their local dialect)?

but would only tell them.how to write n what they say '
however they-say.it. . Michael ‘Krauss ag::ed that a division

among three main dialect areas could prove useful. He also R
mentioned typographlcal advantages of  the reform alphahets S ‘
and their d1sadvantages from the standp01nt of requiring
peopIﬁ“hlready used-tocreading- Iflupiat to ledarn a new system. o

Among‘such, people,, Martha Aiken confirmed, were several

,hundred-students_ at Barrow:. Michael Krauss suggested that -

- because of .the amount of material printed in it,-the’ 1964

alphabet, represented a current standard and that. dotted and

:‘other spec1a1 letters were, not much of a problem in phototype~

they become a problem when hotvtype is used. C T -
kfter a 1dng dlscuss1on of features “of the varlous alphabets, I

a vote was taken by, paper ballot in response to the question, ¢
"shall the Trhupiat people ‘have one single: a1phabet?" which . -
yielded eighteen "yes” and one "no." There was some discussion

" John Kito, the vote was retaken. This *time one. _vote was -

of the representativeness of the assembled 'group and. its
quallflcatlons to vote on this issue. At the insistencé of

allowed per village and each ballot was 1dent1f1éd,by village.

" Again the count was eighteen to one;, with Shishmaref the only . N

village that opposed. It was mentjoned that some V111ages
not represented--or not prepared to vote--should be polled in
wrltlnq, e.g., Wales and White Mountaln.

-

’Ju-. °

At the Tuesday mornlng session, Joseph Rubin d1Str1buted
‘materials:from the Guam Reading and Language ‘Development
Frogram., These materials consisted of envelopes filled with :
all the supplies that pupils needed to play various games
that\yould he}githelr 1anguage development. When these

S

7
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-mater1als were being bu11t, adults and children on Guam

““selected the stories and specified the kinds of pictures and
books they wanted. The resulting program includes items for
children and for teachers; more important, there is training.
for the teachers. After this presentation, there were some °*
questions about the Alaskan Readers, also produced by the

_Northwest Regional Educational Laboratory, and spec1f1cally . .
about the possible adaptatlon of these readers in a bilingual. .t
situation. ~

v

Later Thesday morning; the representatives voted (about
fifteen to zero) to decide among-the alphabets described that

mogning.  Again, each village had one vote. In the rapid ,
first vote, seven villages (Barter Island, Tel?ér‘;goyuk,
Shishmaref, Noorv1k, Kivalina, and Anaktuvuk Pass) favored
the 1964 system; eight villades (Kobuk, Kotzebue, Selawik,
Anchorage, Shungnak Ambler, Barrow, Bucliland) favored‘the )
-1964 -q: system, and one village (Noatak) favored.the Revised I,
Z.e., Zibell's full changes.. .

Prior to the runoff vote between 1964 and 1964-q, some opinions
in favor of each one were expressed. These included familiar--
ity with k, ease of ¢ for typlng, lack of difference bétween
k and k for Koyuk people, mnemonic value of q ("back" of
alphabet, and "back" of mouth for ¢) and the fact that children
forget to dot the k. It was p01nted out that Wales, White
Mountain, and Point Hope ,were not represented. The runoff .

- ballots were collected but not counted at that time in order
to give some absentees a chance to vote. . ) ) »
On Tuesday afternoon, November 21, Emily Brown spoke in support
of Ihupiat unity among themselves and cooperatlon with outside
specialists. She told the story of how the ptarmigan gave her
crop to the walfus so he could rest on water, and how the °

. walrus gave his claws to the ptarmlgan so .she could dlg a hole

, in the tundra. , P )
Paul;ne Harvey summarized her choices’ for plannlng a bilingual
program as "a translated Benjamin Beaver's Box" (from the -
Alaskan Readers), books translated from the Yupik programs,
printed materials, -and words (on cards) with p1ctures.

“'Peter McMannus suggested that dlscu551on of b111ngua1 program
plans should precede alphabet decisions since questions of ~
strategles and priprities remained unanswered. u\\

Evans Thomas aga1n described hls methods of teachrhg Iftupiat®
a4t BucKland, this time mentioning that some boys carve three -
to seven bone needles in a week and sell them for fifteen cents

. each. These and other activities such as sled making are
conducive to learning Iflupiat customs as wefT\as language. “

Prior to the final vote-count in the afternoon, Proiessor
‘Krauss advocated Esklmo internatioral political awareness. »

— N
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He also summarized population figures as follows- 42,000
Eskimos in Greenland, 35,000 in Alaska, 18,000 in Canada, and
1,000 in Siberia for a total 0f196,000 Esklmos in the world.
Wlth the population growing at the rate of 3,000 per year,
there will soon be 100,000 Eskimoes. P}dfessor Krauss
assured thé group that the Unlver81ty of Alaska would use
whatever' alphabet was voted on.

After a show—of—hanas vote favoring the enfranchisement of
Fairbanks, and the tallying of nineteen ballots, the vote

results yeré'as follows: eight villages. (Koyuk, ¢ 'shmaref,
Teller, -Anaktuvuk Pass, Barter Island, Kivalina, Noorwik,
Noatak) favored the 1964 alphabet, whlle eleven (Barrow,x
Ambler, Shungnak, Fairbanks, Wales, Point Hope, Kobuk,
Selawik, Kotzebue, Buckland//Aﬂﬁﬁsrage) ?r ferreg\the;l964-q
alphabet *;\w

The writing system chosen by this historic vote is as fEllows:

JPp t ch - kx @ 2 a, i, u K R

Martha Aiken supplied the folloW1ng sequence and pronunc1at10n
I) the letters:. a, ch gi, 9i, ha, i, ki,.la, 3a, . la,.%a,
n, - ﬁa, Ba, pi, qui, o sy 8a, sra, ti, u, vz, Yyis
' Dr. Krauss commented on-the pros and cons of th\\VBteT\\ N
" emphasizing the sqgdidarity of q with Yupik, Canadian,. and = -
soon Greenlandic usage. He alsofdlscurséa\f uk .vowel
situation (where vowel diphthong dlstlnctlons have disappeared.,)
Teachers will‘need special training in how to teach Kobuk EEEB\\
children to cope with the resultant spelllng problems.

There were additional exchanges concernlng how many v1llages .
would soon start bilingual education programs, how soon next .
steps could be taken, how cooperation between the Alaska )
State~Operated Schools System and Bureau of Indian Affairs - -
could be maintained, and how to avoid duplication in teacher-

training act1v1t1es. . . ‘. y

-

.The formal conference sessions ended at 4:00 p.m: on Tuesday,»
November 21. Informal discussions continued through the&; -,
follaowing day. | L %z



TRANSCRIPT OF, JOHN KITO'S OVERVIEW' QF T e
L BILINGUAL EDUCATION PROGRAMS IN ALASKA :

John Kito:' -1 represent the State-Operated Schools in ° .
Anchorage and am.the Director of the Bilingual Education - ~
~\Pnogram for the State-Operated Schools.. I was asked to
give an overview of the Alaska Bilingual Program as it was '~ .. %
~and is and hope it's going_to be. We have a number of guests. -
that will be here representing the villages, and guests from
Portland ‘Oregon. And: Dr. Krauss, will also be here./ At the
moment, the weather is holding some of these people’ back- but.
tonight more people w;ll probably be here." 7

The present status of the Blllngual Program from the State-
-Operated Schools, or past wstatus, three years ago: We
started a program for klndergarten and two yeédrs ago the ,
major bilingual programs began in the Yupik drea, six schools.
‘At thaf time Itene Reed was the.Director of /the Eskimo
Lénguage Workshop and began produc1ng mate ials.® Since. then

. that particular Title-V4I. program»-whréh ¥s. a completely -

AN

—r,—A-~—““*drffeféﬁf*fﬁnaing “from'Title I o any other Title program--—:

has developed into somethzng t at is’' e lly énllghtenlng~tn___-f
all the people- 1nvolved concernlng bli ngual education. It
~showed. ug_how the people of the v1llages reacted to such a o
program; - it showed the- 1ncrease in “he student participa- - ////
tiort. It's more.than grat;fylng to see a-.program such as | ///
this in operation. ,bYou have three schools operatlng n your
cultural awareness program, and’ anothér Title I progra ) o
¢has a total o6f four in the Nushagak area, and we also have
villages in Fort Yukon, four in Koyukon, one in Northway,
and ,one in Nicoli. 8o, totally, from the t1me that bilingual
* © education stafted with this Title VII program—-lt began with .
six--we now have twenty-one villages with some typg of v
blllngual edycation program rmplemented We also have an ~

o ‘oral b111ngual educatlon program in Shungnak, which we have -

. t funded and we 've just sent off materials to. We are .
f(:j~%§§o including some other v1llages in the Athapaskan area

that asked for fundlng, and we 'hope to be able to handle as
- many. Of thesé& Ifupiat v1llages that meet the criteria established
’ by the Senate Blll in the 1ast leglslature.

d,ﬁpw, the Stabdg-Operated Schools operate with the State ¢
Admlnlstratlon rtment in Juneau. Almost everything that
. we do in the way of funding has to be cleared through Juneau,
" the Governor's offlcé\ We are now seeking funding for next -
year which I will get &nto a little later. We have many
. & sources of funding for bilingual ‘education: we have the
i Title VII program, Title I funding and we have the general S
fund froin the Senate Bill appropriation No. 422. Now, the o
Title VII, of course, is designated specifically for the
Yupik area; this is what it -was written for. The Title I
programs are ‘based on a certain amount of-money that they
allow us to have which is already used and they won t let us-

N . ' ) . . . 9
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have anymore, so the gnly fundinq/we have left is the general
fund, or the Senate BAll 422, which was .passed in the last
year's legislature. ¢ o

With that, I thdgkf we'll leave funding. The  future state

of the bilingual education programs/ﬂggsos is based entirel
on Xye amount of fundlngs we receive We have funds now t
operate in seven more villages, to implement very strong
bilingual “education pregrams. The hang up here is that
~village, in order to quallfy for a bilindual educatlon
pregram with this Senat& Bill that was passed, must haye
at least fifteen chlldren enrQlled,ln schobls that spegak
their native la guage’ as their pr1mary or "first langyage.
Now, this 'is’where, .in our office, we've g?i:ej;lay d begﬁpse
we' are having great difficulty determining®whic village ,
qualjify--which v111ages do have fifteen natt students that
speak their language 'as their first and primar language.‘

~We have started a survey to all State- -Operate Schools,
- asking them to indicate to us, through the teadching staff,

how many ‘children speak their native language as the1r first.
ThlS will g1ve us -a starting point

et

. In this spec1al leglslatlon, $200 000 has been: approprlated

. to the University of -Alaska -for training of native people in .
their native languages, so they can go back out to .the
v111ages and teach, and alsd for developing materials.
Talking with the Alaskapratmve Language Center and the .
Unlver51ty of Alaska, they'say they are ready to p{OVlde o

.tra1n1ng in that specific field. Dr. Krauss says that they . .
are just waiting for people to come in, and this is ‘what
we're primarily here “for today and this week, to come up "
with some kind of idea as 'to how to organlze these programs. -

s
Next year we hope o include at least fifteen more,v1llages
which wilkl give us a total of forty villages which will have
‘ bilingural educatlon programg of _some kind. Now, as I said

QU

ery wise for all of udg that are concerned and interested
bilingual education to speak to the legislators of your .
~area, to let them know your feelings; let em know thls is
. something you really need and you really want, and, in
general, let these peqgple know that you really do want

_ bilingual education prdgrams. It is with these\geople we
are going to get our funds to-operate 1n the futdre. - '

At that, I.think I'll stop.and‘ask if there are any questlons
about blllngual education as it was, as it is today and about
what we hope to do'in the future.

‘ Unzdentzfzed Speaker: When you're talking about-"in the
villages", are we talking about SOS villages...?

John Kito: Unfortunately, the appropriations bill stated
"' this when they were writing it up, and the legislators, the

17



them--had read the bill and
the bilingual éducation monies
So thlS

pproprlated forf

«.woul ‘be a

, {F
“mdrq €

. '
Reed: Does‘th’“humber that you are calling, "the
fi teen chiidren who, e prlmary language is their native ’ C~
‘_ladguage," 1nclu§e lgildren af every grade level ih-a given -
' sc),‘&bol‘J Or is 1t fily begin ng students? 1
‘ ., J hn Kito: The 11, as it is that at least flfteen

2, ieads,
,na ive chlldren Uuse their native language as thejir first or ..
pﬁ mary langua e . There was% 't any stlpulatlonéés to what

gﬁade level, t they must Ye enrolled in a schbol. We are

Xe searchlng, hecking with the regional director and also
with superintendents, asking if these villages would help us
ilgcate eligfble sites. I think this has to b¢ a village .
’/ oice and /the choice must/come up to what y/u feel. are the

uirements., .

I think thé person ought td be able to teach
6f the words. So o
I'm 63 years old-

s }.J\
. ‘iihe pro er.translatlon and| interpretation
: Gs that I don't. kﬂow yet. nght.f

words I don't knoy yet. All of Yo;
ve a different dlaiect.

ave -a Spllt personallty ifh theiy.

When y

r

o;r/;;\\N

ifferent-‘dialect, they’ are 'going to giyé words-that: they

ur older people,
someene of a,

Aanguage.

7

ight/

$fohn Kzto. That '/’ a good]p01nt.. I thlnk that this is one
ot e basic p01nts that brought all of us' here together
Ftoddy. There is’; a:great concern, not only to inderstand
ithat! the Inuplat‘language is one language, but that there
idre /many, many dlfferent Qlalects to that language. Part
f the purpose .is to try te decide, how we should approach
ithis problem bécause, as you say, .the older people that R
Xnow the dlalect that they have are slowly passing away; - .

- dhe younger people probabiy speak an entirely different

‘ ﬂ’l'alect, part Fnglish andpart Inupiat, but still nothlng

ally solid.. But, onm th other Jand, if there is sgomething
person can teach with, such as~a standaxd, written alphabet
‘spome wlnd, then the didlect: change of Speaklng would not
ecessarlry ‘change, -or® "split the personallty. They would

§ able 40" read all in the same language and,‘with the use

3

readlﬁg, be able to communlcate with theiwm oral language
wellfand still retain t elr ‘own dialect. I thlnk that

u“1s ls’an 1mportant p01nt AR : -

mas Morrzs Accordlng tOrthlS, if we don't go ahead with
, é‘blllngual so that it works, that probably means that
‘w'plat would be a forgotten language. In other woxds, if
% ‘look 1n the dnctlonary, there's a word I'll look up, it 3
'“never in some “places’ in the dictionary. It was never on
page 1n the dlctlonary and that dlctlonary cost me forty
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bucks!  And some words that you look up are not there. Why)
I don't know. And I believe if we do that, some words will
probably be left out. ©Not intentionally, but fgorgotten.
Right? ‘ .

John Rito: Right!. Speaking to this in a large scope, when
materials are being developed for, let's say a specific area
or a language, it is possible and it has been done, where
many people are used as resource people. They come in and
sit down and discuss and talk about the dictionaries and

add to the dictionaries and put in words so that everybody,
everybody's dialect, everybody s words that they‘know, would
eventually be intluded in the dictionary.” So that when you
do open up the dictionary, that you be able to find the word

_.you are looking for. 1I'm not aware as to why they left some

of these words out, maybe some of you might know.

Martha Aiken: Webster wasn't known by Eskimo speakers and
he wasn't at that meeting so he had no idea of what is mis-
sing in this dictionary. And he only wanted to start it out
and he didn't even think about that at the time that he was

'writing. So, he has no way of knowing what’'he left out. So

if everybody gets together 'and starts:working on it, I think

we can make ug a large dictionary instead of that small thing
we‘call a dictionary and you can't find anything in that. I

agree that there are lots of words that ‘are missing from that
dictlonary ‘ : ¢

Irene Reed I think that they’ re doing different pieces

and -trying to impro¥e; I think there are enough people work-
ing .on it. I know that the Workshop is putting together a
new . one. We' ve been at it for six years trying to get it
organized, we've got close to 5,000 items in it now and we
think we've just made a dent. I think, Webster s has, what
about 500 items in it? ' So you can see that's a very small
effort really; it doesm't-really reflect ver§ much about the
language. But I want you to know too, that putting- together
a dictionary is a lot of work. It takes a long time and’
patience and that's why they are not easily produced, you
know, good ones. It's easy to produce a poor. one but even

" that one, it took Webster ten yeara.to\put that one ‘together.

s « i"
John. K{to: With the cooperative help of all representatlves
from* all of the villages, or somehow to be able to get into
the Yupik areas where you have the resource people available
£0 put in words that weren't there and to improve«on, that
.‘dictionary, this is going to be a réal help. But as you ¢
/stated there has to be one.development, much larger than the
previous. Jeff, haven't you been working with a chtionary
of some kind, to some degree?

Jeff Leer: (Too indistinct to transcribe.)

¢ John Kito: I guess a point to remember is that it is all




.kp0551b1e, but as Irene said, it's a tremendous amount of

* work. Of course when we first embarked on bilingual educa-

tion two years ago, we knew that it was going to be a lot ',
of work--that it was going to take a lot of cooperation

from everybody. So I think your point is well taken.

(Question about villagers trained in_ workshops)

John Kito: -, ..you mean after they ve 'been trained. Well, Y
as it has been~in the past, the ﬁn;ver51ty ‘has been pro-

v1d1ng the lab school for' training and thev are to train for

six weeks with Winifred Lande. Of course these se551onexwﬁ‘“\\\
were. subcontracted out by SOS and presumably we would dg \k
the same thing with this special appropriations money. { We |
can bring in teachers 'from the villages to come in and } 4,
trained at the University of Alaska's lab school, which\i ¢
_-uander ‘the direction of Michael Krauss who is working in IL;,/f
that»area now. When they finish training, then they will ]

i{ "go back out into the villages and will have beén trained.-

\_enough as bilingual instructors that they will be teaching

‘out there. We will -hold similar workshops as they’ are

announced specially for these areas.

RAE N
N
\jQueétion about adult basic education) [/n’ 1 o
John Kito: Yes, I see. State—Operated Schools hdve pro-

posed adult basic education for next year in- whach somebody . ;
would 'go out and provide information in training adults. LY
Let me finish speaking up here by establlshlng what we at )
the SOS Bilingual Education Department feel is our philo-

sophy. We are; basically, here as a result of the request

of the people. We feel that programs are developed because

the people have asked to have them developed. It is not our
position to have any program and lay it on the table té any-

body and say, "Here is the program that yiou will be work1ng
with." We feel that you people, out there, know better what

is going on and what type of program you would want to have,

.how you would like to develop that program, what you would

11ke to include in that program, and ;hen get a hold of us -
and we'll do everything w1th1n our means to fund that pro-

gram. Generally, we operate in the direction that the

people want us to go. This is the premise by which we .

operate and we have been operating on'51nce the beginning

-of my existence. ° .

.
14

/ s
I have a real brief handout here, something which I think
that everyone in here should look over ‘and read, and we can
use this for later(dlscu551on at some other time. 1It's a )
real general program de§or1ptlon in bilingual education; ° e
The programs are to“bé developed in, essentially, the exact
ways I have said by the people of the.village. And a little*
bit on evaluation. And I think] then, aftérwmgadlng this,
thinking about it, that when it comes time on the agenda‘;o
spéak about determining how to select the’ program and-

o : <2
.
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objectives, 'you will be better able to speak about it by

just looking over fhis piece of paper. (See Appendix F.) &
It isn't much, but I think it's something that will definitely
get yourfmlnds thinking about the purpos of the program

and about evaluation which comes later in the program.

I would/ like to add right now, before IJleave, that we are
very pleased to have Bertha Lowe working with our SOS pro-
grams and we feel that under the existing conditions, she
has done _a tremendous job and will be a|great asset' to our
progr by working with the Ifwpiat people. I think it's
very important that we do have natives from their area.
They can better understand what is happ ning out there.
This is all I have to spedk about. 'I'm/going to turn the
- rest 0f the program over to Bertha,xunl ss of course any
of you have questlons that’ you' m1ghF want -to ask.

|
(Ouesélon on results to daté in ong01ng
educaﬂ}on programs ) ;

Eskimo bilingual

John Kito: Ygu’ll see that it hapéens that it's wonderful,

it's beautiful-when you walk into & classroom and you find
. out that the bilingual instructor is wprking with the chil-

‘% dren.. .childrep-fre so much happier and they are abIé\to
sit down and talk and communicate; th are not afraid.

. There's just -something about it thdt the students feel a lot
better and they seem to do better.. I think Irene can speak
on that tooy if you like. 1I'Ve never experienced such joy,
as far as bilingual education, as I have when I walked down
into ‘the Br1stoleay area where the Yupik program is going.
It's just "like a forest fire. Once it picks up, it goes on,
coverlng all areas. The kids are eager. We found something
they can identify with.- It also makes them better indivi-
duals. I think the success of any bilingual program, .of
course, is directly related to the bilingual instructor and
'the cooperation that he or she receives from all parts of
the ediucational field. [That's where it's at, I think that'$
"“why you're here, because you're concerned. ' You don't waht
" to see your language go. I th1nk this is where you have to
get started. Okay, if- there isn 't anything else, I'll just

. be. quiet "now and sit -down to listen to other- people. Thank
you. _ .

i
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TRANSCRIPT OF BERTHA LOWE'S EXPLANATION OF
" THE PURPOSES OF THE CONFERENCE

-

A 4

.

Bertha Lowe: We have a lot of people to be thankful to.
They are very concerned about helping us in getting a pro-
gram started. Rackley is coming in tonight. Hopefully, the
rest of thespeople that are scheduled to be here will come.

I have here the.coastal and the inland. All together we

- have invited nineteen villages, nineteen people-from nine-
teen places. As it turned out, from the Northwest Alaskan
Native Association we have Paullne Harvey, frém NANA. -

One of the objectlves of NANA is that the Eskimo language

be preserved. And with us as a representative is Jenny Alowa
from Berlng Strait Native Associstion. One of the1r main
concerns is that we bégln teaching a young child in early -
childhoaod. Perhaps it is very difficult to try and see haqw

'_‘successfully we can play a program. Especially when we've

never had the responsibility of plannlng for a blilngual
program before.

For many, many years, probably sixty“years in your yillage’,,
let's say, probably three generations of Eskimo have passed
and disappeared. When we had- missionaries coming up and
converted us into Chrlstlans, we no longer wetre creative
with our language. Look at our grandfathers, they gave the
name for an airplane, they are compo$ers of dances and songs
and poems. Now, what's happened to us? What new words

have we created? Now, with a bilingual program, perhaps

we can start thinking of objectives and goals. dJust how

can we get our heads together and plan a program for the
Eskimos to use. Thls will be our language. This W111 be
the language we will give our children. - Two hundred years
from now we Wll% be gone but the language will be here.

Our people will use this. Now, how do we plan for a good

" program? . We have a language that goes back to Greek and
Latin and it touches people in, Canada, in Ru551a, and in
Greenland, and we have relatives in Lapland; it is all around
the Arti¢ Ocean. Now, how do.we set it up SO that it w111
succeed? This is where 'you come in. . This is where your
plans for your home from your people will come. I cannot
come to you and say, "This is the program for you, do it

tHe best you can." You have to come up with ideas. You
have¢ better ideas on teachlng your children on how to speak
Esklmo.

»

. ©.
2 IR Y )

Perhaps we can revise tests and evaluations for our children

that are entering school. This is a possibility.  So .you

will also have to be in when we start setting up tests for.
the children.” If a child knows$ his name and knows the name
of hid family in Eskimo, then that should be.credit given to
the child. If a child knows the concépts of good and bad, a

) ‘ 3 ,
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concept beyond today, perhaps he can go bg¢yond yesterday,
perhaps he ‘can project somethlng that was|passed on to

for five generations. Then let's give hlm credit. ha -
more insights, more feelings about life that a lot of th '
people have difficulty understanding. Perhaps if set up,
our own tests and our own evaluations of zgﬁya/éhffd comes a
‘to school with, with an understanding of bt parents) his
grandparents, understandlng of his home and _the différent
rules,- then perhaps...now, you will have your ideag to dec1////
- what kind of bilingual program you want. ' For 1nstanbe, for.
the Athapaskans now their leaders are thinking, now in .

. twenty-=five years, ., they want to preserve the Athapask ‘/j!‘:/

language. Now, what kind of thoughts do you have 1i ann1n L~
a bilingual program’> W//2Q

Our thoughts are as vast as the country the Eskj is spoken
in We have learned of many things:  ¢ur trips to the moon

adétuhen down to the bottom of the ocean that we have in -our
cul This must be brought out bécause our responsibili-
ties a}e~to our children. X 2

- )

-

Now, the reason why we have this conference is because it’
will be the very best we can do if we could get a few people
together in that program at this time. Maybe ‘it will happen
again. Perhaps the next time we have a meeting,.there won't .
be an many people involved because we will have fewer people
here. .

1}
”

Look‘Bn your agenda for,tomorrow morn1n , starting at 9: 00.
- We have Mr. Rubin, he is from Portland;*Dr. Martin from - .
Portland. Dr. Martin will probably hgbe two topics. She'll
cowver format and she will cover ‘evaluation. Then, we have
Dr. Reeback and we have Dr. Krauss, Dr. Rackley, and °* -

Dr. Hamllton. o

‘
?

These are the people that w®ll contribute to our bilingua
program. They will help us plan the type of materials w

can begin planning on. Supposing you want books out of
tapes, we will have to teach you how.so that this job

become your job in the village. How do you set up a

to fit the needs of. first, second, and third grader

are they supp0sed to know by the end of the first

or by the end of second grade? What do you want them to
know? If we do not set a goal for ‘a child ‘to reach, we may
just be wasting our time; perhaps all the planning w1ll not
help us. I'will be happy if we involve everyeone that is '
here today and "for the rest of the conference. If we do not
share, and get our heads together, we may not even have a
bilingual program in twenty years, We are very lucky that
we have a chance to try and document our language. . “

Now, out of the nineteen villages-we have eighteen dialects.
Do we want to set up a bilingual. program to have a center,
in say, the Barrow area encompassing the Arctic Slope, and
do we want another media center where the books can he
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published j the Kobuk area? In the Point Hopé,/?ivalenax ,
Noatak ar¢@a, where they speak a dialeet? And, do we want Y
a sectiQy in the Nome‘:area that will take i Shlsmaref° . “;
Do you ¥ant a book that's publlshed at Point Barrow rev1se¢”
into yaur dialects, in your v111ages° ///r R
f?
?73/ We ﬁve a lot of things to, th1nk ab/Gt for the next few
days. We cannot afford t say,"Well, I*m bashful, I'm / R
sdared, I'm afraid." haye” to speak up. If you have / Qw;’
queétions, feel very, ery free to come out with your gques- .
tions. Now, we will spend some time with the alphabet on | ﬁ“
Sunday and Monday We had to learn how to read and write /.
English. And I think it would also be good if our chlldre@, 3
could also learn how to read and. wr1te Eskimo, for 1nstanoé, B\
- an Eskimo name. If they can writé“that--"My FEskimo ﬂAmé“'s o &
P Akhuak"--if they can learn how to write at, under our 4:,
//7( alphabet,” I would be very happy to 1nc1;§§\th%t in any /é '
' correspondence I do. Make it a pract1ce to write Esklmﬁ wf
maybe it's just your name, maybe it's a concept very ﬁbrelgn
to English. Maybe that's the only word in the world £hat,
) . .could help you communicate among the Eskimos. Perhaps that s
f’ the key to communication. How-many times do we have women
- ‘today who have daughter-in-laws who cannot understand them
e when they speak Eskimo? Maybe the key to sg‘e of our pro- .
blems is Eskimo.. Sometimes we are having a ‘lot of problems : <:
communicating. Maybe there's % reason why they're having’
probrems : U ' b C -

P

1
4

.L
e

w
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If we're going to think of the alphabet as teachin% children'
Eskimo, how do we go about it? " You can-look .into various -,
. countries .that have an alphabet. Perhaps have "seen someé
of the work of poets like Shakespeare. The English language
had .to make changes in the alphabet.. When we look -into old
books of the English language, there have bee everal changes
T made in the alphabet. What about us? What are we going to
do? We have a choice and that will be up to you. Thihk .
ﬁ‘about that While this is mainly the reason why we gre here--
hink @f ‘a very good program--perhaps we may have to.think
bey d day. .

.

L prog ams right away. If we wait, even three or four
) 1ik& we've been waiting for thirty, forty years, w

. get a progfam off the ground. So many .times, wheh see
0ld people that speak ‘Eskimo fluently, we sa "How . ‘
v did you remain to be Eskimo? At least you Eskimo g ‘
Thegy often say, "O Eskimo will never die, 'I le it from . |
my grandfather and my father."’(Now, what's h 'to us? . o
Don't we have the same responsibility for ou in., What = -~
. is the reason that maybe some children who ¢o not u erstand . f,’
N + Eskimo and speak it today have a reason. goes ‘ .

back to the school. Do you think it sho
. Do you have any questions? If it has n
are hav1ng this conference, I will gla

o 2 N .
he schoo S7 ™~
why we
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* wproBlem was_solved, though%/yy being able to produce those

M@ﬁf%a AiKen: Bertha, from what you've told us everything
2 is very £rue, we're all concerned about it. But that's a
heavy, heavy topic for all. And then you're talking about
coming out and talking about it. All of our nineteen
villages since 1875. 1I'd like to hear about the Yupik ) K\,\
, programs. - '

Bertha Lowe: 1Irene will be able to help .you with that
question. . ' - ' : v
-2 : o

Irene Reed: There are differences in the dialect in various
areas, but they aren't so._pronounced that people can't

. understand each other. They can understand each other ..
fairly well, in the area where we have/our bilinguad‘ppbgram
now. They learn both of them and the/children have a-richer

e ional life 4s a result. They €an function just as !
well whe ey go to Bethel as th can in Togiak. They can °*
learn both ea iiy{\ri don't knows, do you feel that~you really

have eighteen diffe t dialeck6? How different are those
dialects? . .

bl P ~

Unidentified Speaker: ver§, very different

except for the Kobuk

" Irend Reed: But fthere is the problem, \of cour
are teaching 1ldren. One of the reakons why we
moved into e Yukon area yet is because now we reach t

pik population that was uniform in its speech.

tance, down on the coast if some of our people doq‘t-
the forms that occur in the books, they just have ..

ittle pieces of paper and glue and they'll type up the .

word and’ paste it right on top of the word that they don't

_like. So, we give them that type of freedom. But it doés
not happen with every other word, it will happen occasionally.
They take the word that's common to the children first, teach

that .and then worry about teaching them.the variations later.
t 4

John Kito:' TIn that argapwe-were very fortunate in obtaining
a grant or some ‘'set of “Noney from Title VII to establish the
books in the first place. ' and that, in itself, is a real
big task. As Iren€¢ said, in ¢ertain areas they devélop -
materials for the area that could be used for:six different
villages and then from there thémBEBEIe\haye,beq taping
over their dialects, putting on their own. ,(The initial

books in the first place.

Irene Reed: And there have been very few changes through-
out. We're involved with BIA alkso and we have some~Six or
seven BIA schools¥as well. They use the same “books as the
State-Operated Schools do.: What happens—~is that tﬁg?é\agg
two programs in the state. The BIA actua 1y began the R
implementation of bilingual education ingfthe state despite
the fact that State-Operated Schools had made an attempt to
before.: It was the BIA that did get th irst. three schools

. v 1/8
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in the first g}h@gsénd ;B/the same /g; a kindergarten.: )
started with an S sch q}/,/ihejgizféchools were federally ' :
funded under the g}/,//The State=Operated ‘Schools, of course,
get their fundsA§&so fédefgli§;but are state supported also.
What happens is, although-thére are two administrative units,
the BIA program and the SOS prod¥am, the children don't know
the difference. They don't care whether it's “BIA or SOS and
they all speak the same l#nguage whether they're BIA or SOS.
So we prepare the same kinds of materials for both and we

just split ouyr budgets between the two. We don't dlscrlm- ' ’ ’
inate and I'm willing to -cooperate with both. g - ‘ | =
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TRANSCRIPT OF EVANS THOMAS JR.'S DESCRIPTION
OF HIS METHODS OF TEACHING INUPIAT

i
5 ‘ I
Ll

. . e S
" Evans Thomas: Thé Ifupiat dictionary . . . most of you
have seen it and used it. Some of the'words are- not in the
. dictionary. Many timés-I look for it and it's not ‘there.
So I look it up, in the Webster dictionary and Junior > = .
1ctlonary and if*I don't get it I go to College d1ctlonary.
So at® re I ledrn ‘more of, the language, in the College
So I exp y students what I find from the’
College di nary--that s the Eskimo Ifiupiat’ dlct}onary~
They are all o tidings, things, like soap. I -think you
all know that. ~Heéwme they are. So? Another ome here 'S
Let's Learn Eskimo LQ guage, that is translated by Donald H.
Webster, 1llustrated by Thelma A. Webster. .
I th1nk you Know them, huh’ These are in the Barrow R
‘language, so I use most of the Barrow language. I use ‘them
this way: There are.visitors: "Knock, knock, come in., -
‘Isigin{" We understand each other. So we use-that. See,
you re from Barrow; and I'm from Buckland. §§ we understand
nice plain werds like th explained to me and explained to
you,' I think those Kofuk people use it too.. I use it when’
I'm teaching students qf mine, I use.those languages. But
when something is a little‘ different than my language, I .
use my language, .I use the- word. Example:; I'm happy when
* you come. See? You.can translate that one and I can trans-
- late that and can understand. We use the book as-we feel.
Can you read Engllsh’ Then you. can. So, I use these . -.
again. There are words like ulu, kuviuk;'tyttu, kuvlunik,
Kukik. You.understand them all. All.same word again.” So,
when they're all. same words, I just keep teaching them how
to talk Eskimo. - Let s just talk, I ]ust act many times.

At first when I started the teachlng of the Eskimo language,
I had a hard time, So; I started to make a*little book to
get real easy words like snowshoe, in- Eskimo_language, at
first. Twenty pages, I used my. art tricks. 'I worked, and

- printed them, fifteen copies of the book. I got my students

to act it, saying to them, "Now we can 'say them all.” I

— 7 kept working and working, so I finally ordered an Eskimo

Reader, prepared at Kobuk, usable for the Kotzebue Sound

‘ area. I had a hard time, in siku, "i¢e." So, I get the
o ideas from here,‘Erom these books, and I do all my own

thoughts ?n ‘'words. O

-~
4

Last fall just before we started I had 1deas and I tried,
them and they worked. I just traced some more things on the
. blackboard like cup, thimble, thread. All I could, I just
v gave them and wrote a4 little answer like roof and after I
write roof, I paste it upside down. There is ulu back here.
Ulu bdhweehwblackboard and the table. Just like playing.

27
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So, when I call the student, I ask, "Whél's this? Do you .-

know” what-this means?" They say; "Ulu." We do- not say
, just the~;3?&\41g€, We practice saying, una, uva, uiu.

They are maklng her words the-same time.- . So,*-that's how
we use thé Eskimo language up there. They learn fast that

way. ’ ‘\\\\ 'f

I explaln and I draw some carlbou, any kind of animal I can
think of. So, on Monday, I give them my reading from here.
They read from this book. ® The segond day they read from my
blackboard where I dlsplay different objects. I display
I'ike a piece of glass, wire; you can form your own ideas,
too. It.works real well. When they see 1t,‘when they feel
it, when they do it, they learn faster. Let's just sit
- down apd talk to them. Most of the time I ask them; let
them dz§yffy That's how the Eskimo language increases in
" learning. So theré& are many things that we can do. '

4

»

Also, about the visiting, I let somebody knock from out
there, using a 'student: Isigin. Suviteh. Suitchuga.

Not just sit down and talk with them, but act. They use
théir voice and learn fast like that. There's many thlngs
to share™hike that.

ry -
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?RANSCRIPT OF THOMAS,MOBRIS' SUGGESTION OF ?BJECTIVES‘
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Thomas Morris: . I have some suggestions too, on the objec- °
tives of the bilingual/multicultural program--that we are: - Y
going to teach our younger people how to éurv1ve in our :
winters. On open country in the. grozen path, those thlngs-

. are forgotten. The thlngs that oyr forefaﬁhers uséd in
primitive way  to survive out in the country ‘without any
implements to do with are forgotten. Sometimes, of course,
they had their own bows and arrows and knives and traps.that ’
were imported from Siberia before Alaska was ever bought
from Russia.. The Siberian people brought traps and knives.

* My mother "told me that-those—people-used to-come--across. from_
that 3rea and trade. Trade included the cast iron pot.

They traded with the Siberians.

When you survive in open country, I can guess that they had
to learn how to make fire without a match. ' Of course, we
know the flint. I don't know where my grandfather had been,
- how many places he'd seen. When we make a fire with” a flint
they go out there -and collect the willow cott®nh. They put
the cotton away for the future use so that a“@@ark from the .
flint would catch fire on the willow cotton. Very fine
shavings from the willow were used. But as far as I know,
thethad Xnives that were imported. Of course, they had
flint knives too and ulu's. My drandfather had some.
- And pesides. using' that choice for fire-making, they used
thefr native bowls out of wood, and bits 0f string in the
iron pot. They got a drill about that long, a wooden drill,
and worked it back and forth, agitated it back and forth as
fast as-they could, until the wood they worked on had been
charred. "And when it started, they put that willow cotton
in there to protect the flame. I should think that the
survival things include the topls (suvilurak, "arrow") to
make fire w1thout matches. -

.
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TRANSCRIPT OF MARTHA AIKEN'S DESCRIPTION
OF THE BARROW PROGRAM a ' \

Martha Aiken: What we have been doing this year--we've been
busy--Janet was the first one to translate a book, Are You

My Mother?, which was already translatéd in Yuplk. .But she
translated that last year. This yedr theré are” more books
translated,,maybe less than a dozen. But we're working on

. Serie books already completed now, and I think Irene has them.
Therefore, small kids, and.seventh, eighth, and ninth graders N
'are translating those for the smaller kids. ‘They're really .
excited about that. They have a difficult time spelllng,
but they're starting to speak fluent Eskimo-now at Barrow,
and we've encouraged ‘them to speak to their younger brothers
and sisters too. .

’
»,

We noticed that they are startlng to speak the language: pretty
well, even when they're conversing between schools like

Chemaw Oregon. Studenis from there and Barrow have a tape.

I have a tape here that the Chemawa group sent to Point

" Barrow and it's almost all’in Eskimo.® What we did before we
started making books- was that we wrote about ten or fifteen -
kimo words in a list. Those Eskimo words have syllablés. .
cut those syllables up and made them unscramble the Eskimo
ds -and put it the right way.. That way their spelling is

e improved; they are. learnlng more Eskimo.. We made .
spapers last year written in Ifiupiat and_also in English.

to have them make speeches and there's one speech

that I want you all to see sometime, that I¥ene has right néw. -
Do you want me to read it? > '

This little boy is in the seventh grade. I let them write .
some speeches because they were going to speak on the -
satellite radio .and up to Anaktuvuk Pass and on up to Barter

Isdland kidss- -We were planning to listen in on thesatellite

. radio. This is one of .the students. This boy is just -
starting this yeaxr,—and this is what he wrote. 4 o

Féllow Eskimo friends. First let me say and state
that I am not Eskimo. I am a white boy or a tunik.
.I want to.tell "'you about my school. 1It's a nice one.
We have a large one.and do some wvery hard.work at
the' same time. There~aqre some different clubs you
can join besides the usual English, Math, Social _ ,
Studies, etc. We have a large library, a very . o
nice gym, and a lunchroofm,” I belong to two of the . ] )
many clubs which are ordanized. They are Chess —
Club and. the L1brary Club. We do have some very R
. smart students. I've beeh a junior high student. o o
My first year I have the privilege of being 1n an
Ifftupiat class. Although I am white, I am leafnlng
quite well. I know the Eskimo alphabet by heart .

‘.
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as well as: many Eskimo words. -I° have heard many
- Eskimo stories and in much of tHe eraftwork. they are
. so good at making. I am not the best Eskimo" ‘reader - -
‘" in Alaska, but I am learning fast.. My handlcapvof'
. ‘being white does not stop me from learhing. I have
- -~ very much so wanted to learn Eskimo as we are going }
to be in Barrow for awhile. L .

. [
» «

_ NS, my Ifiupiat teacher toid\me\ahat for the past

T few years the Ifupiat language has been slowly
"i::: dying out. I want to encoumrage all the Eskimo v

people to really start studylng and bring the’
Eskimo language back again. I enjoy learning it,
so the Eskimo people should start using their
native language moré often at home -and in school.
) - In everyday use, you have started to speak more s
| English than Eskimo, so_start speaklng in_the
language you should be using more often:  Your
ancestors were proud of their languageq so should
. you. So, I encourage you to use. your native

language, 4Eskimo, and use it more often. 1If a

white boy thinks it's okay, why don't Eskimos? <. -

‘Thlnk about 1t . ! ’

-
e ‘. i .

what' he wrote; it's all there the way he said it.."EF-didn't._
change any of. it; even the spelling I wrote down llke.he said
1t So, I think we re maklng progress.

Sometimes I feel so discouraged that I want to up and quit,
‘but it doesn't make any sense to just up and quit. ‘'It's your
own language and you-should all be proud to have it; ‘and.
should' encourage every village to. speak more of the dialect
,they have known since they were little.- : "

In Kotzebue, I once met a young lady who was 1n her teens.
She said, "It's awful to be an Eskimo and not 'understand and
\‘\\\\“\\\speak it." .So, we encourage all from all over the villages
to really get together and work for our useful her1tage—-the
dialect of each village. Even though they' re dlfferent, I

'thlnk we can really get ahead

Al

* This is what that lrttle boy wrote. We didn't. chande any of *

h >




TRANSCRIPT‘OF IRENE REED'S" DESCRIPTION OF
TRAINING FOR THE YUPIK PROGRAMS™

.Jenrg Alowa: Do you know, down in Bethel, Irene, is the
community college bilingual? , o '\< £
/- .

Irene Reed: Yes, it is, They are looklng...beglnnlng the

. XYupik program probably durlng the second semesSter of this
yvear, and they're. 1ook1ng to. the possibility of them taking .

/-on the teacher‘tralnlng in respect to bilingual education.

¥ They would liké to have a -tenter dqwn there very much.
Part of th1s has come from requests on the part of the
trainees who have come up every year.to the University of _
Alaska for intensive training from six to- eight weeks. Most
of them do not, like to be away from their native areas for
that long a t1me, espec1ally during the summer which is the .
,only t1me that we've been able to accomhodate them, because
so mahy of them are teaching durlng tie academic year. I
know that the community college is ldbklng forward to doing
that ultlmately. I.don't know when-it will be implemented, '
~ though. It may take another year. ) :

(Questlon concernlng tralnlgg of Yuplk teachers Y-

e e —— e

Irene Reed: We've done it two ways so far. The BIA training *
rsessions ‘usually take place’purlng the summer. All of our -
. six,State-Operated Schools Became.part-of the program durlng

" the'second year. During the first year we were very' fortunate
because we were able (because. of the federal funding) to bring
all of the ten tralneeswfb the,Unlvers1ty whexe they studied
for a full academic year. There they got courses in English
which helped them prepare for.their college education, because
nany of them needed that kind of ourse. Thef*took courses °
that they felt they needed for a little support if they were .
go:ng—to be’teachlng the elementary curriculum in the native
language, which most of our schools do. They took courses in
“the_grammatical analysls of their 1anguage and 1earn1ng how

ead and write it at the same t1me. :

And then they took a course called “Blllngual Methods and
Materials" which was des1gned to teach them not -only how to
make materials in their own language for use in the classroom,
but also how to speak from these materials; this was done in
cooperation with the education departmernit so that they could
“get practice--this was actually teaching. For instance, how
are.you going, to teach the children to understand the differ-
ences between a triangle and a rectangle, these. 51mple elemen-
tary thlngs that a teacher has to know. We 'had to worry about
‘uniform, terminclegy to be used throughout the area. .There { T
" were all kinds of things of that nature that wege discussed in
that class.

e
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Then the final course that they took was something called’
"Orientation to Education" which was given in the Education
Department which taught them from an Education Department's
point of view about teaching. This was done in their native
language. They transferred-what they learned in that class 1
over to the bilingual methods and materials where they imple-
mented what they learned in "Orientation to Education"-into
practice with the native language. . So, that was a very good
° year for them. I think the end result in the schools was

very)good.

/

- .

Those same people, have returned for inservice training dauring
the summer, at least they did last year. Last year, for
instance, which was the third year that trainees have come

to the University, I would say that almost half of the train-
ing- took place in Yupik.. The teacher who had taught now for
.almost two years would sit-with the teachers who were there-
_for, the first year of tralnlng ‘and they would all share ideas
“about how you go abou;lte@chlng in Eskimo in the classroom.

But remember now, thif is in Yupik schools where children are
learning everythlng, virtually everything, during their first~
two years in the native language. That may not be the same:
kirdd, of program that any of you have, that mlght not fit _
anywhere in the Ihupiat areéa; because you can't really have
. the same kind of program that we do in Yupik, if you have to
teach your: children hpow to'speak Ifiupiat first. Most of the
children in the Yupik villages come to school speakKing.no
English and only Eskimo.\ Sop it's easier-to implement a .
program there than it is for you in the first grade. That's
why I think your idea about introducing it in the fourth
.grade is probably a very healthy idea.

&
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-school careers in the standard Anglo curriculum. So, one of
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TRANSCRIPT OF W.#RAY RACKLEY'S LIST OF TEM DECISIONS
FACED IN PLANNING A BILINGUAL/BICULTURAL
N . EDUCATION PROGRAM ’ /

v
-

Ray Fackley I would like to present a list-of at least .ten

decision areas that persons responslblébfor this program )

should consider eventually. As I go over the list 'of decision—

areas, you might commént on them or think about them. !
?, - '

Decision area number one is that of stating the general

purposes, the gereral goals and outcomes of this new

bilingual/bicultural program.

Obviously, several of these will be to produce géterlals and .
teacher—traln1ng~procedures that are- apprqprlate for the
Inuplat-speaklng students 1n the schools. ™

v
.

’Progtam leaders also will have to decide whether' they want
‘this program to be transitional or pluralzstzc. A transi-

tional program would provide training in the Eskime .language:

for the-first one or twe or three years of school, and then

shift over completely to Engllsh A pluralistic program.

would prov1de instructien in both Eskimo and English all

through the school years of the students.. Most “bilingual/
bicultural programs down in the lower forty-elght states are
transltlonal, that is, they are limited to the first few years

in the prrmagy grades. Thus, the children in Migrant programs '
often speak Spanish. for ¢ne or two years, but as soon-as" they

‘know enough English—-to get by in regular classrooms, they.

switch,over completely to English and spend the rest of their e

your major decisions will be to decide whether you want Eskimo
language and culture taught all the way through twelve years

_ of school, or whether you want.it only for the first couple

of years. . 5 ‘ . :

Another general goal to conslder, still in thlS f1rst deecision
area, is what .sort of technical training you want to provmde .
to people working on the project.. Oftem, in bilingual . prdgrams
in the lower forty-eight, outside experts come into a minority
setting, prepare materials, train a few teachers, get. things.
installed, and then leave. On their departure, there is no

one from the minority community trained to go on writing books,
training teachers, and getting the materials and procedures
installed in the schools. So, one of the outcomes you might
plan for is to train a npumber.of Ifjupiat-speaking Eskimos so’

- that when the outside experts leave--and clearly there will be

a need for outside experts for some time--the Eskimo community
itself will be able to carry on the current program. Specifi-
cally, this will mean‘tralnlng wr1ters, artists, editors,

teachers and teacher tra1ners, evaluators, 1nstallat10n experts, |
and a number of others. \ .

’ i
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" this regard. Some experts--behaviorists, for example~-~

There are, of course, other goafs, purposes, and outcomes ‘'
that you should consider} but the above w1ll do for a start.

‘t

Tecision aréa number two relates to the balande in the progxram ]
between the amount of Eshlmo language used and the amount of 13
English. There are diffgrent- possibilities. You might- dec1de/f“\
.to have only Eskimo for one, two, or three ‘'years and then i
‘shift over completely to; English. Or you might decide to have ,/f
Eskimo instruction given' in’ the morning and English in the >
afternoon over all twelve yedrs. Or you might decide to have
certain subjects taught in the Eskimo language and other
subjects taught in English. For example, in Eskimo you could
handle -subjects like homé \nature, etc., and in English.you
could handle mathematics and chemistry. You might decrﬂe“tsi
"have just one hour a ayiglven to instruction in Eskrﬂi

You might decide to have the instruction in Eskimo gi’ , R
-after school of at thé childrén's homes, or even in other . .
communlty bulldlngs in the v1llages, such__s,at church.

There are many other p0551b111t1es.,4 L
Decision area number threé is related to assumptions about

how children learn language. There are different views in

assume that you have to formally teach children language.. If -
you adopt these views, your matexials will require studentg
‘to repeat sentences after their instructors, to engage in e
. many exercises of the sort called "pattern drllls," etc.

"Some . experts of this persuasion give children pieces of -

candy br other rewards to encourage their learning. Thls

whole approach, often beComes guite mechanical and resembles

the way, that psychologlsts teéach plgeons and rats to do tricks

and other thlngs.

R
-

. o N Y e .
Another group of learning theorrsts~-call them ratlonallsts-—
assume that children, just because they are human beings, )
learn to talk simply by being around otlier people who talk a

lot. Language acquisition, for them, is not a mechanical :
process. They suggest that human children are pre—w1red" to
learn a humdn language, ‘provided only that they are-in a rich
linguistic environment, If these are your assumptions about '~
. how children learn language, your materials will be guite

. different from those alluded to afove. You will provide .
*games, for children to play.lnwwﬁach they have to talk to each
other. You will provide stories to which the child gn_w1ll————~—“”-'
be allowed to furnish their own endings+-—In short, you will

allow the childreh to discover much of their language by

themselves.a. o ‘

-

' Y~
Another group of experts with views in thls matter--calil- them
soc1ollngulsts--have interesting thlngs tossay as well. We
now have a sociolinguist working in our program in Portland.
She is a young, lady who spent several years on an Indian
reservation in Oregon, .studying the language of the primary
grade classrooms. Shé& noticed that in the first 'grade the

1
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‘ \Jenny, d1d you want to say somethlng"

Indian children talk ‘d lot. She counted the words in the
"speech af many of the first-grade children and found that
their senterices were generally three or four words in length..

She also visited ‘sixth- grade classes on the reservation,

where the older brothers ‘and sisters of the first-graders

were studying. She noted there that the children were using
. sentences of an average length of .only one or two words. 1In » . .
other words. somehow, somewhere, between the first and the
.sixth grade, the Indian children were taught to talk less
and less. She spent some time studying just why this hap-
pened. It turned out that the teachers were frightening to
the children. And the more the children were frightened, .
the less they talked. This is the sort of situation that
soc1011ngulsts study, that is, the social context in which -
human speech occurs and the influence of that context upon, ; g
the speech. This all means that those who prepare materjials * - L
for teachers for the new program .up lere in Alaska shquld
take into '‘consideration the, attitudes of the teachers and
parents and the children, the classroom setting, etc. Socio-
linguists will have a great many other thlngs to say that
will. help this program,” . :

N

-

+

°

L en . . .
Jenny Alfowa:.  Last nlght we were talking about startlng this
b111ngua1 program from the fourth grade up. What do you ‘say '
about that? . « B -

Ray Rackley: . That's a wide open question. I think we
ought- to lay out all the'different possible ways to go.
Should we start in the fourth grade ot preschool? Go K-3
or Krl2? We ought to just make a list of all the different
possibilities and then talk about it. I really don't know. ___——--
The only ones who are really going to.know are the people

from the villages. Our job is to pave the-way by presenting
different possibilities and then asking Pauline and Martha

and others which ones they like. It might take a couple of

months to decide all of this. ) ’

Norman Hamilton: The choice might differ from village to vil-
lage depending on the language that the child comes to school
—with. If a child comes to School speaking ‘Eskimo pretty well,
it would be kind of a shame to interrupt that for three or
four years and .make him wait while he learns Ehglish,.and
then go ahead and get his Eskimo language training. It would
seem, in that case, that you might consider keeping him
developing in the language he is using when he enters school..
So that would be one of the considerations that you would .

~--have to make. How are the children speaking ‘when they enter

school?

Ray Rackley: I think that af ter thlS meeting Bertha i's going.
to prepare a descrlptlon of what we have been talkihg about. '
She is going to come up 'with a list of questions lzte what I'm .. .

~
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asllnq here. She intends to go around to v1llages ‘and visit
'Pauline and go over all of these questions with her, and |
visit Martha, and keep talking with everybody until everyone
feels good about the‘answers. I krow it will take a couple
of months before you really decide thése issuess ',

P

Vzchaez {rauss: May I say something about this? There ' is ’

one thing that does have to be decided, I ‘feel, before this ////
meeting breaks up, and that's on the writing system that
everyone can.use together. Aside from that, since Ifupiat
is.in a way, a very real way, ope,languagd and can use One

writing system, this we can decide on here. = . @
ﬁ ’ ‘r. :'. wlee i"::ﬂ”

Bertha Lowe: ‘We can probably" have tﬁ\&/on our, genda today .

that we will have you and another perSOn talklng on the. alpha- 1

bet’. Perhaps we could~ meet tonlght and get ‘the alphabet
resolved.s We have to summarize what we've done yesterday
and today and say what 'do we wan 1n)our alphabet/. = ° i

1)

3
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Michael Krauss: But then theoutcome ‘of -the meeting could
very easily be, in twp or three months, what it's going to
be in each different village. .

/ L4 . -
Bertha Lowe: I thrnk what we're thinking- about in two. or
_three months are programs, not an alphabet«
s ’ :
Ray Rackley: Area number four is the general framéWork of the ://?
program. Too often, -down in the lower forty-elght, when the T

Legislature or Congress or the U. S. Office of Education sets®
aside money for bilingual educatlon, everyone is very anxious

. to spend it qu1ck1y4 8o, the government gives it to the
school district, and the school district very guickly hires’
a couple of bilingual teacher aides to go“in the classroom
even before they- have any materials. 1In this way, all the
money is spent right away. At the end of the year, -though,
nobody knows what happened except that the money]s gone. '
It's just a- .careless way of going about it.

What we ought to do is thipk about what we want and est
a general framework for the whole program before we g s
the classroom, Now, this fiight be hard because I kpdw that -~ ° -
the legislatuﬁe wants this¢/ effort to starg right aWay, but %
I really think we need a plan first. Otherwisefe'll: do a
lot of foolish things. For this general framegwork, we'll

have to decide if-we want an oral or writte

some people call sequenc1ng--the order ip/which things are
presented. If yon're .going to teach chdildren a-couple of
hundred words, in which order do you sent those words? -
Do you present ‘them in a mixed ordgx, or in a very r1g1d
sequence’ Our plan' would tell us %this. Also, our plan

«, would talk about the relatlonshlp of this program to the
‘other programs in the schools. It's not very briglit of us .
to go in there and, bang, start a new program unless we look

* “« 3




//;//// And, of" course /before we get 1nFo this we have

"
LN

the other programs, and how they can help this ¢ e.J _So, we
need a general framework, and I would® ay that, in aeneral ///
this is.where most of the bilingual program§ 'don't york out~

.at aM the other progréms to see how this new eff % carf help - ///)//

in the lower forty-eight. just don't /haye a
5 . . = )
Area rumber five deals with natiyre of the.aterfals. What

are the materials like? ° bably ere a going tp be some
books with stoyies and illustratiens, and I see lo of other
thlngs that we can . We could havé filmstrips ox] real
movies, have tape§ also. There' satellite going up pretty
soon; we mi prepare for’ at. <And last-night several of
.- the gentlémen wetre sgylng that maybe we spend too much time . Y
" on tract readlng; and maybe we /ought to have moge language -

‘games i.>-Well- 1 of those dec151 are open for now and we
ought to_think of‘all the dlf ni\ossmbllltles or d1ffer~
enE/;ypee of_ materlals before we . deC1de wh1ch ones we want.
dec1de
'11 have a

-really which ‘alphabet®*we'‘re going to use, and
special se551on on that. - f " g
Area pumbersis would be the nadur . of #he procedures. We -
‘mpill BAve to make declslons on how. use thé materials after
we produce . Here we'll get ifito how to train the teacher‘
- Ve just give teachers a whole new -sét of materials and,
g , "Go at it." We 'have to talk with them ‘and help them °~
understand. .There are several ways of going about this. . Ohe/
6f the best'ways is to have the teachers help prepare the .
-, —faterials. That way. they would really know what:-they're
doing, 7 / _

We'll call area number seven eValuatlon decisions. Somehow
want to know if this program- makes a difference. Are
out there spending money, or are we really helpin
talk better and read better? his is called

- order” to have good eValuatlon you must st
*  beginning and pick ‘out your objectives .
work them into your plar. nght no -
of/1nterest1ng evaluation activi
called formative evaluation.
test of the materials.. Yo
with. children to seé "if #

here are seve kinds
ies going on, Oné kifnd:is
is takes place durlng field
ieliers, you "play
e’really worklng.

s

<

uation. 1In .
" at the very X////)///ﬁ/
d. goals :i;aiggn//' , s

Another type of aluation . is conducted when the program is
all over. You want to see how well it really worked. This
is called summative evaluation. It's really a different .

. thing.

. Now, -the important thing here for us is that b types of

S




\

-The evaluato ¢ also tell us that we ghould Jook for side -

“to come back to scltes they tutored them, paid special

u51nce these dropouts hag’come back te sch l,.crimé;had

v__on_the—cultural—srdef_\q

é;aiuation regquire lgtg/g//;ata even before you start th
program. How wel e/the children already read and~téik°

You need this -to6 measure improvement. Evaluatien is something"
yod have- t6/eta &;E;Zthe very beginning. —

effects of our programs that could-be harmful,” of very help-
ful, An/exampiefthat I heard thé othér day--it's sort of/////
funnx, ‘but - maybe not very funny--was where a“particular high
chool had a lot of kldg/d/applng out. . The schgo ~adminis~
trasqrs wanted a program that, would get allé;he’gilldren back ;
into 2~school. So, they hired some pewpl td go out and’
contact  the Xids_and be theit friends., , When they,gbt them .

attention to them and theéy—thqught they really had a-sucgess—

ol

ful program,because many dropouts™ ere back‘ln high school.

But there was a spec1alfeva1uat- ,there called a- goal-free v
evaluggor. His job was to logk for side effects--for other ¥
things' that might be happen #g when these k¥ds came back to

school. So, he went down #6 the courthouse and he found that

I3

increased a great dea¥. What had happqpe is that the kids
who had dropped oy”of school‘*had really been. engaged in
-robbery, burglary, and that sort of “thing. When- they were

brought back Ahto the schogl, they spent a lot.of time Ve

teaching ,ofther kids in the school how to ‘break into houses. o

and bggdfe minor criminals. . ’~T”,4_r'elﬁefkr”7”'~
e

#6, from one point of view, thé’ﬁragram was‘a great success--
the dropouts went back to school. But from®anotler p01nt of
view, tIi.ey taughta 1ot ’other kids the life of cr1

progr: partry from the aspect of our flanguage and cultural
objectives, but also just look at it fyrom other positions,
because there might be undesirable side effects. Well,
that's somethlng to thlnk about. .

What we neeﬁ/ I think, is'someone whogfﬁu look a the new -
1

\ . - /

Area number eight wotld be lnstallatlon. Once you.get the
program glng, the materials printed, and the teachers ~
trained, how do we really get everythgng 1nstalled in t é/
schools? This will have to be dec1ded too. +

- L e T

e S N
Area number-ntne would be research needed before y d9 can
fully develop a prograﬁ Obviously, you're already doing some
with Michael and the others on the alphabet; but maybe there's
some reseaqch on the grammati‘cal”area that hag to be :done, or

We're flndlng in our Indidn program that-little children ‘in

the resegvatlon schools have a very serious problem because e
at home yhey/re taught to cooperate; when an Indian child is
in trquke, all the other kids 1n/ he famlly help him. But




when they go to “school on ‘the reservat;pn thezteacher says,'
"Don't help each other, you re supposéd to work alone.”

When they take a test,’ for example, all the kids are supposed
to keep the other kids from seeing what their answers are. !
If one child helps apother” child, that!s not belng helpful,
that's cheatlng. ) _ ) st

So, at home, these, llttle kids are taught to. help each oﬁher &
and cooperate, and in school the teachers teil them to work
alone. This is. t0o big:a confliet for these, little 51x-year-
old childreh. What happens is that

1 would think that up. here

kldS are taug , )
ta.do 1n &school. "see what ' . ;
chahge.

. ‘with the '
dlffgxept people or agencies 1p is program.
- There are. a lot of people ox’ 0bv1ously,
C 1ty.. What should A
they do in thig progra The teachers ought to help with it
. _ the S0S, BIA, and the-University have some very bright people,
\\and the Wycllffe Blble Translators have some talented people.

We'll h 1ons about how all these. people/Can
wejh/t6§Zt

//




" ® .~ " IRANSCRIPT OF MICHAEL KRAUSS' 'REMARKS .
- N . ON THE INUPIAT LANGUAGE . o
» ’ ' .:.\

~
r

Michael Krauss: 1I'll be glad- to say somethihg about the lan-
. guage in particular, not the alphabet  itself, but the language .
. and the 1anguage situation. One thing that T would really ’
" 1like to stress is the fact that from the 11ngu15t s p01nt of
view, at least, the Inupiat’ language spoken in Alaska is
still basically one language. Like English it has different
varieties, different dialects--the dialects of England, of
the southern states, of-the northern states, of Australia--and
~they5a11 sound different. There are real differences between
" ‘them, and you can tell right away when someone is from a
different place by the way he talks. But still we all under-
stand each other when we speak English.. It's hard sometimes, e
but we still understand each other. “Therefore, we call
Engliéh one language.

In the same way Ifiupiat in Alaska is all one lénguage. Even

. from-UnalaKleet.to Barter Islahd, if people-try, they can get
along and speak their own langudge to each other, So, there S
no need to end up with different wr1t1ng systems for one,
language. It's very useful if people who speak the same -
language also write the same. language., This is my only real .

. point, not so much what alphabet is chosen, but the idea -

. that a single alphabet is chosen. A décision about: that will
have to be made. The V111age of- Kiana might want to have one
kind of bilingual progfam and the village'of Anaktuvuk Pass
might want' to have a different ‘one. The situation and ‘
preference ih each village might be different. Still, the
wrltlng system.that they use can easily be the same, and
that's why the decision about the alphabet is in-a different
category than the decision about what kind of a program to
have in each village. That's something we can take up
later. F o

AN
The thing I wanted to say about the language now is that °\
. . there are also differences, as Bertha&mentloned last night, in ~
the situation of the Yanguage in each V111age. In somejplaces,
the language is very, very strong. ' The six-year-old children
all speak the language too, speak it even to- the .exclusion
of English. And then there are other v llages completely the
opposite. ‘It may be the same language, but’ that lanquage is
in an entirely different ‘situation, where in fact thesix- o
‘year~old-children don't even understand it. Or the twelve- - -
-0ld children can speak a little of it, but they>can't ‘
& carry n a conversation. So, there's the extreme of
*hildre peaking the langugge well, and the'oppositef'
) the children, in the school able to speak the
language -at\all. xThere aré some v111ages repr énted here that
have both extremes and everything in between. e'll have to
- £ind outr or ke\p in mind when talking abolit a program, what
. is the situation’ of the language, dnd therefore what are the
. goals~--we want to.keep" the languageﬁ901ng. I,would like,
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myself, some further information on this subject. Correct
me if I am wrong, but the only places that I know of in the
Inupiat country in Alaska where the children all speak the
language quite well would be the villages of Shungnak,
Ambler, Kobuk, Wainwright, and maybe Anaktuvuk.

Bertha Love: &I got a letter here from Kobuk. 1In my survey
letter I said, "What amount of chikggggﬁcan understand Eskimo?"
They said, ,"None." What I did was’,*I said, "Okay, we have to
follow the laws of the legislation of the State-Operated ™. °
Schools with the funds. We have to have fifteen Eskimo-
speaking students in a school." The only place where they've
opened a program up to now is Shungnak. i’ ' o

[ . . L L . g

-

Richard Harmett: Who wrote the letter back to you from Kobuk?

“

Bertha Lowe: I think he was a .teacher. -

y -

Richard Harn&tt: Yes, I think he's only been there since téis
fall, so I would question his evaluation of the situation. . 3

Michael Kraus$: Everything, that I have heard is that all the
children from Kobuk speak the language quite well, hut in
many cases the teachers have-been trained in the last hundred
‘years to wipe out this language. They get a letter from ome
authority saying, "Do your children in the school still sp
Eskimo?" -"Oh, no, we've gotten rid of that long ago," has
been the attitude. '

Pauline Harvey: Ambler, Shungnak and Kobuk' village dre some-
times called Kobuk, all of them because.this flittle village
Kobuk by itself has just a few people and there-may be some
mixup there.

‘Michael Krauss: What I would like to know, does. anyone know
of\agi\other villages where’'all or almost all the kids in the
school~talk Iftupiat well?. I left out Barrow because I under--
stand theére are a lot of kids there who don't speak well; o
this is true, but there are very many there who speak it -
excellently. . ’ : o
Bertha Lowe: There's the students at Point Hope. Although if

. You bring, them to-a .group like that and say, "Okay kid, talk,"

they won!'t. :

X}

-

X,

Michael Krauss:

Point Hope bé 'added to this 1list?
. W . . o, . ‘L
Bertha. Lowe: Yes, the can. - They have the 0ld Eskimo words
that we don't normally kn W. A normal person out' of another-
village learning Eskimo would not get the -same. type of words. .
Point Hope has. The childreti“know concepts, they know what
we're talking ahoput as adults,  they cin .understand their
grandparents. Not only that, thé richer part about learning
the language is that they also pantohime it by dance. And

they know it by the whaling feaéﬁ’énd‘}tii\mofe alive there

' .
v . N
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- . that there are patterns of expression that are a little dif-

bt3

in other ways. Rather than just -talking 1t, it's alive with
0ld superstitious ways, with old beliefs and old legends.
They have a way of tarrying out the1r culture which isn't as
strong in the other places.

dichael Krauss: I think it would be a really useful thing

as guiflelines of the kind of program, people want, to find out.
exactly what skllls the children already have. And clearly, .
in some, places we're talking about Ifiupiat as a second lan-, -
guage because they don't even understand the language. Other
places we're talking about where‘you have to teach English.

I think 1nvar1ably you have actually-a variety everywhere,

from complete ‘expertiise in the language to inability to even
understand it. But what about Eskimos, how. many of the first
graders in Barrow can speak Eskimo: pretty well for a six-

year-old child? ‘

&

-
.

(Response concerning Barrow.)

Michael Krauss: You could then, maybe would want in place
like Barrow or in a place where 'you have a mixed ablllty, you
might want -to, if you have two first grade classes, you might--
during Eskimo hour or somethzng--have the Eskimo kids who kgpw
the language well under one teacher, and the kids who don't
know it and need to leatrn it as a second language go with
another teacher. I don't know, there are many ways to do it.
All I want to do 1s point out that there is a tremendous range*
in the type of situation that you “tidve in the ablllty to speak
Eskimo in each of these villages. In some places- ‘people speak
very well, in others not very well, and everythlng in between,
‘and it would be well to realize that when we're talking about
one place, we're not talk1ng about another. The only thing

we are talking about that is definitely the same is that 1t s,
the same language. ’ . . . ‘

Norman Hamilton: You use the illustfation of English, that

if it's Lopdon,‘EngLand, or Australia, or Portland, Oregon,
there is a basic language. We know where pepple are from, we
hear the dialect,.we can converse with them. We also can read
anything that is written in London or Australia or anywhere
else. If it's written in English, we can read it. Of course,
we would read it with our own dialect &hd we could.recognize

‘ferent. The story written in one, or an-instructional book *
wiitten in one place could be used in another place. = The
English spell a little differently than we do, butgenerally
‘we could read anything that is.written from that place. Now,
‘will ‘this be true? - Will there be en6éudgh likenesses, in the-
dialects among the villages in Iftupiat’ that . . « well, if a

_ story is wr1tten for one v1llage, could it be read readlly in
"another?

’

Mzchaellkpauss I would say that it's a lot*1like English.
First graders in the,United States shouldn't have to read an

- Australian primer. There may be thlngs that‘they aren't used
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‘to yet. The younger the kid is, the less skill he has, the
less range he has in his otn language. His range will be
very marrow. But by the time®* he is an adult, or the time

he is a tenth grader you would expect that he should be able
to read in our schools maybe Shakespeare or maybe an Austra-
lian play, and as the child grows older, you would expect his
range to 1n¢rease. In the Eskimo educational school I can
easily see my view would be this: 1In the first grade the -
first thing that the child would learn would be what is
closest to home--his. own home language And by the time he's
_in the third grade, you shouldn't be embarrassed to have a
Barrow child read a textbook from Kotzebue. Maybe by the
time hems\ig_twelfth grade, just as we have to learn by the
time we're in twelfth grade some French and Spanish, maybe

it would be a real good thing for Barrow High School to be
teaching a course in Greenlandic Eskimo or Canadian Esklmo

or Yupik FEskimo. Eskimo education would increase one's know-
ledge and expertise in the Eskimo language. In' the beginning
you start right at home and you spread out. ‘

Norman Hamilton: 1 agree that you have to make the reading
material as relevant. as possible at the first grade level.

And the more that the child reads' about what he already knows .

and' the language he already has, thg easier' it will be to
learn to read. Yet, the kids in the 'city and the kids on the
farm read the same books in the lower forty-eight. This is

something I don't know yet, but I'm just-trying*to find. out ° ~

- whether there is that much difference in the culturé between
two villages that the words would be different, the-concepts
would be different, the thlngs he is famlllar w1th will be
di fferent.

(Response concerning the Kotzebue area.)
L3

Norman, Hamilton: Well, there's a decision. You could take
this individualization further, and you take a - family and
two families or.a community. or a clustér of kids or take a
village and from a village to a bigger one. Now, how far
are you going to. 1nd1v1duallze° Are you g01ng to individu-
alize so you might have two or three readers in one school
because of family patterns in the village; or are you going
"to individualize at the village level? How far are you
going to go-in maklng this really 1nd1v1duallzed°

. Michael Krauss:™ My feellng is, in the productlon of the

- materials a teacher 51tt1ng and writing a primer in Kotzebue
will certainly write in Kotzebue Inuplat. And the kids in
the school will read this. But I don't think except 'for the
first or second grade’, you will have to worry about which
dialect area. I think:that.by the time you get in the third
syear of this they would be able to read fairly asily .and
wouldn't care very much which particular Ifiupiat dialect the
book is in. I don't think you have to have separate sets- of
primers and thlngs up past the first two or three years.

N4




TRANSCRIPT OF ROBERT REEBACK'S STATEMENT

Robert Reeback: It seems like different people like
bilingual education for different reasons. Some people
« likesit because they think it .is important for the kid to
feel welcomé when he comes to school. And feel that he is .
just as important as anyone else. And if he comes in speak-
ing Inupiat -and nobody says anything to him in that language,
_ then he's not going to feél welcome. He may feel all sorts
~1F‘“1*~e£ things, but one thing he woh't feel is good. That's one
reason why several people like the idea of bilingual
education.? ' '

For some people, that might not be that important; they
might like it for some other reasons. For example, for

some people, they would Iike—te-restore the parents to the

job of teachers; by that I don't mean a teacher that got a
. piece of paper fromthe State Department of Education that —T—
. says, "This is a teacher.” I don't mean that. I also don't
mean somebody who, whether they have a.piece ?ﬁ‘baper or not,

someone who does all the things that.teachers ‘do; like

- write on a blackboard, or pass out papers. If you're going -

' - to act like a teacher, it means that you have something
- important to say or something to pass on to someone else.
We'll call that a teacher right now. So, another, reason

you might like bilingual education is because it's a’chance
for the parents to be regtored to the capacity of teachers,
or for the pebdple in the community to be restored to that
capacity. Because the thing that is now going to be taught
is~the language and all the ways of doing things that only
the people in the community know about. That's a different
reason for liking bilingual education. .

A

There are many different reasons for liking it. There are .

probably some reasons for not liking 'it, depending on,whexe

you're coming from. I would think that for every reason™’

that you liked it, you might want to a®k some questions’

about ,that reason. Or for every goal that you have and way

that you think bilinguai education is going to help you,

you might ask some questions. For example, let's take the

idea of restoring parents to the role of teachers. If that's .

- your goal, you might ask yourself these questions: "Is_ that
something that, can really be accomplished, or is that’ just :
making more noises with your face?" I don't know, but that's _—
something .you gould ask. I mean, is that something that ,
could really bé accomplished; 'or is that something that sure
is nice to talk about; but then we're going to forget about
it? . ‘ ‘ \
Another question that you might ask if you like the ansgvel
you got for that;.question, you might ask: "Is this, something
the school can do; or is this something that the ’school can

- hélp to do?" "It¥s a very easy thing to just leap to the '

v
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conclusion that a school is going to do something. It's,
really worth spending a little while to think about: "Is
that something the school can really do?" Now, for some of
the goals that you have in mind, the answer may be "Yes;
schools 'can do that, schools could help with that." For

some of the things the answers might turn out to be "No; it's
an illusion to think that schools could do that." -

For example, if it's your goal-in e€ducation that you would
like to build on what the child already has when he comgs in
and not make him start all over again from scratch at!age .
six; that's for the villages where he's speaklng Iﬁup;at at
‘age six. If it's your 'goal not to have him start over again,
then you're going to;try to greet him in Iflupiat and tedch
him that language. dtherw1se you really are saying, ° :
"Forget that you already learned how to talk; forget that
you learned the names of all these different things; forget
that you learned all the dlfferent ways to approdch proble

in your 1life. Forget that, we're going to start all over.)

If your goal is to stop doing that and now use what he has
already, then'the school probably could help you. The, school,,
if it had a mind to, could turn around and start teaching in
Inupiat. That's what we 've been talking about all the last-
couple of days. ‘That's a goal where maybe the answer is
"YeS. "

If your goal is, for example, to assure survival of the
language, or to restore the Eskimp language to its full use
in twenty-five years (I heard that someplace), then when you
start asking yourself; "Is that a goal that can be reached, .
is that a goal that the school can really help with?" you
might not come up"with a "yes" answer. You might, but you
might not. So, for anyone who would like to pursue this
when he has a chance, I woul&'try to put down a whole bunch
of goals_llke that s6 that you can ask people, "Do you think
that is a goal that- can be reached? Do’ you think the school
could really help with that or is that somethlng that the
schodl is really not the outfit that's going to help?"

Another question (and I thlnk,gkll end afEér—thiEA, "If you
think the school can contribute, do you. think a .bilingual -
education program-wxi%~e ntribute?" Something that someone—"
said earlier today is that it could turn out that with the
best intentions in the world, a bilingual education program
in the school could turn ‘but .to do exactly the opposité of
what you wish you could do. I think Dr. K;é;;;ﬁszé%_ghai s T
the people start to think that, YOoh, the .sc take ‘ -
care of that, so now I don't Have to ‘WOrry about. it." These =,
long-range object1ves could be the’ opp051te 0of what you .
wanted. . That is to say the Inupiat language would pass out

of ex13tence as soon’as people relégate it, leave it up to

the schools. So, that is an example of a questlon about

what a bilingual education program can do. Everybody might

.1ike the. tfea;/eggrybbdy might like to prov1de instruction -

+ =~ Zad

»
{
4



in the Eskimo language. Then a different question 1s, "Is
that something for the school to do, and can a bilingual .,
education program in the elementary school do that?"
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. for children.

TRANSCRIPT OF JOSEPH RUBIN'S REMARKS
ON TALKING, WRITING, READING

— ! ’ . . o
4 - ’

Joseph Rubin: Something to think about in terms of the
kinds of th1ng$ teachers can help childrexd with to develop
language, is providing games, picture cards, and ideas for
children to ‘1look_at -and get involved with so that they use
language. You want to get them to talk. They don't have
to learn to talk Ifiupiat from books. You can learn from
games, -activities like watching plants‘growing and ice
melting, and teaching children to describe. Build their:
vocabulary to equip the children with enough words to help
the children talk about what is going on. What kinds of
ideas should children be talking about? Then materials can.
be made to ‘help. You need all kinds of ways to:iget children
to talk; you need a way to help the teacher understand how
'to do this. You need materlals for tea rs and materials

.

T e " ~

get them to write
ing, then write

When kids are talking, the next stdp is
the words they speak. Talk about ice m
about ice melting. He sees what he is ta about. Talk,.
write, and read. Use film strips, records, pietures.to look
at--not just books. | Before reading, talk about all the .
things that happen in the village, at home, and at school.’
Théy tell you about these things and how they feel about them.
Help the teacher to get children talkings Do that before you
give them books that have been translated. Play games with .
cards, touching materlals, watching ice change into water.
Language gevelopment }s talking and that is where:you begin.

It ‘takes'time to write books. There is much a teacher can

~do first. What has to be determined is what words you want

them to spéak in order to talk about family, village, and
school. You need a list of words that children need to

“~speak, .then you need to be able to provide some way children

can write the words. Each child has a book and he writes
the words that he speaks and tells how he feels about them.

" He learns, "family, mother, father, sister, etc." He can.

then write about his-family. After he has written the-
words, he can talk and after that, handle translatlon/of
stories and legends and hdstorical things that children
should know about. Grandparents could tell Stofies about
life and what they did and how they learned 0 speak.

. ..~ Children need to- know about what will happen, what happened
f~and what 1s g01ng on rlght Jow .

T

» >It seems you.want| the chlldren to- speak Iﬁuplat but you also

want them to know- somethlng about being Eskimo so that the
culture needs to be an impor tant. part of your school. Young

" children can do~ this. All ideas of books need to come from

the people. Grandparents as well as the chlldren. Preserv-
ing the culture and preparing the children for the future.
It is 1mportant that they learn to read wrlte, and speak




. English also. 1It' important that they keep their identity.
If you can ptan ways the children. can first talk, then learn
to write the words, then read books that include these words,
‘you are. off to a good start. I think yo an do this. Just

. © from v151t1ng with you I have ~found -all kinds of things
about life in the village. Cha young children live with;

change they probably do not tatk about in school, but they

should. They should talk about everything that goes on 1n o
[ the village. ‘ , .

.
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TRANSCRIPT OF ANN MARTIN' S COMMENTS ON MEDIA AND -
WORMAN HAMILTON'S COMMENTS ON CURRICULUM DESIG

-

Ann Martin:~ There aré things in other progects that have
been done which might be helpful in your program--media- or
materials dévelopment. A major point is, you need materials
that will open things up for kids for’ dlSCUSSlOD. The major °
.aconcern teday 1s not: only to-give kids some “information .-
about things, bt that they learn how -to discuss things and ..
hew to problem.sorVQ, make de0151ons for- themselves~ there e )
are issues that Have nothing +¢& do with a "yes" or "ho" - . o T
"such asj; "Should we continue this“sort of l1life?" ' Kids have R
to learn to discuss 1ssues. Have materials- that open things .
up for discussion. One of ’the things I was hoping you would
tell us was about ‘survival, fear of the unknown--material,
books, film~--children could dlSCUSS fear from a film. They
could discuss and read pr1nted stories that also relate to
fear of the unknown, so you could build a wide range of .
‘experlenCe in how to conquer fear. Give a range of exper- - -
ience start1ng with their own. Not only learn to read words
" ‘but to get really important things across to them in the
material we present. Maybe act th1ngs out. Then begin to
write them. Have books where they can read. What are some
of the th1ngs you feel are important to put into materials?

Margaret Jorgensen:
and the area whe

now the history of their v;llage
hey live. .
Ann Martin: There/afe/;arlous ways of putting this into
materials for discussion.' For example, with religious
ceremonies, discuss the need to retain this type of dance.
If you think and }ay out ‘a program, you have development: -
Plan to talk about and discuss the culture and maklng your e
own decisions. . ,

Norman Hamilton: Sequence° Iﬁ%you have lnstructlonal ‘ -
sequence,. you have' a program. ithcut it you do not have
one. ‘Sequence idftowards some kind of a goal. What comes
first, what .conies second, how are the children going to
get from one to the other? Design so. children think properly
through the program; not fail. What is the scope of the
program, what basic vocabulary? What skills on the part of

" the children (writing, 'spelling, decoding)? . Design.the
spelling system. A child can look at a set of letters and

" know how they sound. Consider concepts of decision making, BN :
survival. ‘How do Egskimos regard. nature?* Different than ... . '
the white man? This prov1des identificatien: for v111age w :
children. Decide what the‘kids should know: information :° .
history, legends, the ways Eskimos .have - dlscovexed to do -~ _
things -and live in their env1ronments. ~Plah in such-a.way . ; o
that children are expected to go a step at a time. That is A

"~ a curriculum design, an educational plan. It' s more\thaﬁ a :
“set of books. //?' . . o :
‘ : 5() o S
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Ann Martzn.; It bepomes quite evident that with this type
of design the function of the teacher changes. There's a

need for a teacher training to use a ‘system of this sort

sért which calls for the teacher to handle classroom dis-
cussion and techniques such as role playing, providing

&
g
tapes, setting up a center. The ‘training of the teacher
becomes very important. .
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APPENDIX A

LIST OF PARTICIPANTS . -

. [ : . 2
© - soa . . - R

Thomas Ahkuchook \ ® Paiticipant,-Bartéﬁ?lsléndﬁ,““

Martha Alken C Ifiupiat Bilingual Teacher,‘ .
’ BIA School, Barrow N
- - . i : ‘ Iﬁg@

Lamont Albertsona. - P SOS Principal Teacher, Teller .
Jenny Alowa .7 :.@ Berind Strait Native Associati ‘
-y Nome- *
. &5 ‘?
. . : & °
//gmxiy I,’Brown < Partjcipant, Fairpanks-
Nita Commack ‘ - *'. 'Representative, Sel )
pelbert Enlnnguk { ¢ Represe\t:zizef/Shiehmaref : - s
W ., < ’
Amella Gray o Bepreseh 1ve, Kobui . -
M a -, ° .

Nerman-Hamllton " Northwest eglonal ducational -
- g - L ty M\ Portland, Orégon

%6)/.“6

g}chard Harnett

Pauline Harvey
Doty ! ", : ‘ ) ’, ‘s

Margaret Jdorgenson

John' Kito
&

ofessor,, Unlversity of Alaska,a
Falrbanks - $,

' Michael Krauss

» o0

Clara Lee Representative, Ambler

.Jeff Leer Y E Inuplat L1teracy Instructor,
o , Alaska Methodist Unlver51ty,
S PR Anchorage . |
Bertha Akhuak'LéWe " so0s Inuplat B%llngual Educatlpn o
»  Program Coordlnator ) e
. e . . C e . ‘
Edna McLean . - ! Participant, Falrbanks L

[ S s o 4 ’ f PO Y
. Peter McMannus . * 80S Teacher s Shungnak - o T T R
K € .- a < N N 2 B ‘. . . B
vt y o - . - 3 o .
. “#7Ann Martin ._ - Northwest- Regional Educational e

. Labpratory,'Portlang, Oregons:
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Gordon Mitchell, Jr.° Representative, Noatak .
.Thomas Morris R SOS Advisory School Board
- s Cha%rman, Deering
R . . ‘
James *Nake Iftupiat Literacy Instructor, . v
University of Alaska, Fairbanks / .
4‘ \ ~

Loleta MNassuk Representative, -Koyuk -, .

Roosevelt Paneak .’ Participant, Anaktuvuk Pass .

. Violet Pungalik Representative, Noorvik e L

Ray Rackley . ’NorthWest-Regional-Educational .

o " *  Laboratory, Pg{tlandL/Oregon

Robert Reeback Northwest Regional Edcuatigpal -

o Laboratory, Portland, Qreg
;‘v i . B
Irene Reed o'~ 'Yupik Bilingual Program,
’ \ . University”of Alaska; Fdirbanks . v
/ e
e / < -
Joseph Rubin ’ Northwest Regional Educatlonal ’
Laboratory, Portland, Oregon s ® ,
. ; - ,
Elijah Rock, Sr. . Sos Adv1sory\5chool Board" T
‘ Chairman, Point Hope . : ,

\ . . OCO .‘ u‘

Rachael Sikvayugak Representatlve, Anaktuvuk~Pass o K
. ) RN

Oscar Swan , Representatlve, K1valena

Robert Tevuk Participant, Wales' . .

Evans Thomas, Jr. Representative, and Ifiupiat -\ .

T . Bilingual Teacher, Buckland-

Janice Vass =~ . participant,'Anchorag% ‘ _ "{i fuT
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For an Act entltled "An'Aat relatind“to bilingual educatian.

w'e
.

BE. IT ENACTED BY _THE LEGISEATURE oF . THE STATE oF. ALASKA'~*" K

i Sectlon 1 FINDINGS’AND PURPOSE >

and - declares the follow1ng.

’
°

*

The - }eglsiature‘flnds
\ . - .

ye

..

* .

_students a11ke. o 4

3 .
(15 Tradltlonally, ba51c 1anguage dlfferences in
Alaskan, schools .have been overloqked to the’ extent that' the - ¢
need for an,educatlonal program which 12corporates both "Eng-'
lish and the Native 1anguage .dialects has been vastly under=
estlmated and often the programfhas tended to ignpre-and "

: ,ﬁometlmes belittle: c1assroom Use of the Native dialect, a’

'practlce deplored by modern educators, concernéd parents and

[ o !

RSN )
A
' is 1nherent~in the-concepts underlying our constitutional
“guarantees and contlnued disregard of this right has been .

'protested by‘many who believe that Alaskan schools have an

. obligation-to prov1de education which does not bypass this*

" right and which is‘'not ‘designed ta/shift students unilaterally

from one’cplture to another. Students in the villages of
.Alaska are repre entat1ves of a viable, valuable culture which
“is in 'a contimual process of change, as +are.all cultures,but

-

APPENDIX B : . Ve
) , = B S
R .. TEXT OF ALASKA SENATE i T
¢ BILLS 421, 422, 423, and 424 L
‘ ’ ‘ | ) . . | N 7 . ‘. o7 . . .l‘_‘
* IN THE SENATE A B BY -THE HEALTH, WELFARE
) "' AND EDUCATION COMMITTEE ,
. ‘//l. ,"'"
i SENATE BILL NO. 421 2 0
IN THE LEGISLATURE OF THE STATE OF ALASKA L
, 'SEVENTH LEGISLATURE - -SECOND SESSION . % .° = -

‘The right to one's native’ 1anguage and .culture

which has-a right to continue its existence as a unique cu ulture

whether Indlan, Esklmo, or Aleut.

(3) The absence of a bilingual program of ‘educa-

‘,$ion‘has WOrked 'a great learning handicap for those students
. who use Engllsh as g second language,’ piaclng a double burden

of leatning: both the 1anguage and. academlc concepts simul-
taneously, while singular emphasis on’ "Eriglish _usage . has - |
contributed 'to & communications gap between parents and chlld,

. schopl, and communlty, even though educational. research has
eshown that the most successful educational method in' primary

programs is one that instruct's in the Native dialect and then
proceeds to prdmote 11teracy in- Engllsh. {t is a well-known

. -l«, ‘e
%~
.,
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APPENDIX B (Continued) ‘

. .

fact. that -contrary traditional methods have resulted in below-

standard achievements byyAlaskan~Nat1ve 'students which, in

turn, spawn difficulties in secondary and higher educatlonal

purguits, exacerbate acculturation problems, present signifi-

can .barriers in secuxing adequate employment and constitute
erlous hindrance to the full enjoyment of life and its

beneflts. . .

(4) Establishment ‘'of a bilingual program of edu—
_cation for-Native Alaskans will éncourage the development of
" educational materials relevant to Native history, legends, P
folklore, artistic expression,-and’ characteristic lifestyles
by recognizing ‘that the local culture is a legitimate source
‘of study and interest. Adoption. of_ a bllangual program of
education will tend to brlng about  an end to the deprecation
of local culture elements and values by the schools, stimu-

* late better communication between ‘the community and the school
in solving educational problems, effect a positive student
self-image, provide more effect1ve~use of both Engllsh and
th:{gghrzg_d}élect, foster higher achievement levels in aca-
demic performance, encourage more, successful secondary and
higher education careers-ease themobtalnlng of employment,
allow genuitne options for Natf$$ Alaskan Students in choosing .
a way of life, and faqglltate‘a more harmonious-blending of
Natlve Alaskan culture\wiph €he\ma1nstream of society.

* Sec. 2. AS 14.08 is amended-by\addlng new sections-to

‘read: . L.
. . : ~

ope;ated scﬁﬁol which is attehded Q}sat least 15 pupils whose
primary lan ge is other than English- shall have at least one
teacher, who 1s fluent in the native language of t@e area. where
« the school is located. Written and other educational materl-

als, when language is a factor, shall be presented in the
language natlve to the area. :

b ’

(b) The board of dlrectors ehaliepromulqate regus ,
’, latlons to carry out-'the purposes of this sectlon. oo

Sec. 14.08:170. BILINGUAL EDUCATION PUND. There
is in theMState~Operated School System a.bilingual education
fund which is an account in the general fund to receivg money
appropriated by the legislature for bilingual education and
. to be used for bilingual educational program lmplementatlon.

K Y W

Sec. 14.08.160 BILINGUAL EDUCATION.. (a) _A state--

]
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A APRENDIX B (Continued) .o
. . L . -

-

~: | _SENATE BILL NO. 422 ' .

-
. For an Act entitle ed: "An Act apperrlatlng to the State- , .
BN Opprated School System for bilingual

- \\\ education; and prOV1dlng for an -

effectlve -date." N 3

* Section 1. The sum Of $2 380,900 is appropriated from ‘ -
the\general fund to the State-Ope:ated School System; L bi- - .o
lingual education fund, which is an account: in the genéral )
+ . fund, which shall be expended for the purpose of providing
e b111ngua1 educatlon .according to the follow1ngQ§¢hegyle !
', and'which, shall lapse on.June 30, 1977: ' '

~,

o 1972 - 1973 7 classes = szoo,oao N
B 1973 -'1974 16 'Glasses .~ 440,900 *
oo 1974 - 1975 32 classes 480,000
/ 1975 - 1976 40 classes  600,000°
\ 1976 =.1977 - 40 classes.’ 660,000

* Sec. 2. This Act takes effect July 1; 1972

| SENATE BILL NO. 423

. For an Act ‘entitled; "An Act appropriating to the University
’ - of Alaska for the creation of -the
~Alaska’ Native language center and
. implementation of its program; and
‘ . : prov1d1ng for an effectlve date.'
e
BE IT ENACTED BY THE LEGISLATURE OF, THE STATEuOF ALASKA

* Section 1. The sum of $1, 550 000° is apprcprlated from
. the:general fund fo: the University of Alaska for the .creation
of the Alaska Native language center and for’ the implementa-
U tion of its program.’ Tne'approprlatlon shall be expended at
\\\_ $310,000 a year fofr five years and shall lapse on June 30,
N 1977.

* Sec. 2. This Act takes effect July 1, 1972. .

,‘ “
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. < APPENDIX* B (Continued)

- . SENATE BILL NO. 424
‘For entitled: "An Act relating to the establishment
of the Alaska Native language center

\\\\\\\\\\ Z. - at the University of Alaska."

BENIT ENA BY THE-LEGISLATURE -OF THE STATE OF ALASKA:

. * Section 1. AS 14.40 is--amended by.adg}ng a.new section
to read: ~ T :

Sequl4 40.117 ESTABLISHMENT OF ALASKA NATIVE
LANGUAGE CENTER.

The un1Ver51ty shall establish an Alaska NativeY language
center, the purposes of which are to:

(1) study languages native to.Alaska; <

(2) -develop literacy materials; g -
. B ‘ c
i (3): assist in the translation of important docu-- -
ments; RS P . . S
(4) prov1de for the development and dlssemlnatlon_'
of Alaska Native literature; and ‘

. (5) train Alaska Natlve language speakers to work
as- teachers and aides in blllngual classrooms.

i

*
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. APPENDIX C,

FIVE STAGES ‘OF° MODERN INUPIAT ORTHOGRAPKY
(Consohants only--vowels have always beeh*ﬁ‘&auq

.l » Ay
. : 3
) w. . N T’
1.  Ahmaogak 1947 : ’
. - p t. ¢ k %.  single symbo}(?z_f
. . each sou d‘w IR
3 s s f .
»
v 11 yz
» .
‘ m nh
\\i\\;\
2. Ahmaogak-Webster 1964
P t ch .
B 3+ s sr
. v 11 yr,d '
g&. dpeo’ Lo
C - . m n A g i ‘ Some dlgraphs “(ch, sr).
RS " ' Present standard.
) ¢ Vel oy el
Y [E T ‘\X 7_,
—‘L - J;‘_ Y
v oy ' =
3., Z2ibell (partlgi\f?ange) l971‘§;¥ha¢ge 2
, p t ‘cht k g ' Y4
- . . L
) . Kl hl s sr h  “3>.ng
. v 11 yr g g SR 3% hl o
m nan RS « |- SRRy -+ Mdre digraphs, but still -
. e o TER some special symbols.
Meant as experimental,
. intermediate stage only.
o . Co Glottal (') in Kobuk only.
. ~ . ﬁ"
l B
, 58 ‘ - 51
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APPENDIX C (Continued) . -
.
. R
4. Zibell (full change) ‘Changes::
p t ch k g ' g5 gh
hl hly s sr ' h hl > hly ;
S A . )
v 1 ly Yyr g gh, 1>y . . .
“m n ny ng i > ny \\ik\\\
, ‘ Replaces all special
, symbols with poly-
N . graphs; nothing so far
printed this way, but
, meant to be the final .
stage. T
Doubles: hl is hll )
" ' hly is hlly
1y is 1ly
' ny is nny
= 'gh is ggh ]
ng is ngg T\\\ .
N ‘ > :
5. Zibell-Leer (full change) Changes:
p t ch k¥ gq ' ‘Sr > hr
hl hl? s hr h y > ' after 1, n ' .
v 1 1 yr g gh htr now more like hl, .
also has same effect on .
m n n' ng preceding k in Barrow
as hl and h, e.g., akhlag
'bear,' sikhrik
'squirget; ™ sin'ikhuni .

'sleeping,' where k is
in each case [x].

Glottal ' for palatali-
zation-is less like a-
full letter coming. and
going, and is.absent in
some dialects (Wales).
It is easy to omit.

3

Al
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Doubles:, hl is hlhl

. "gh is ghgh
S . " ng is ngng
N ) ' .ol Rules are simplified,
. oot no confusion with ggh
’ . , (gg); these are so

~ : ‘infrequent they
. wouldn't, make much-

. - difference.
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1947
kikiktak

gaizug

kaizuk =

kagruk
niggiin
anun
kunnic °
“&tiggar}ni}.c
mannuk
tuunéak
uluk
éiéluag
‘sik?ag
siksik
—éézal
iiuani
kiﬁa
killik
illaktuk
amiﬁﬁikgag

natcig

}

., INUPIAT WORDS IN FIVE ALPHABETS ’

APPENDIX D

1964
kikiktak
kairuk
kairuk
gaéfuk

niggiip.  °

anun ~

kunpic
tiggagdik
magéug
tuunéa& i
tukiuk .
siéluag
sik%ag
siksrik
agra

iluani

.kifta

killik:

illaktuk

. amififilksrak

natchig

.
.

1964-q
gikigtaq
gairuq .
gairuk
qagruq
‘niggiid
~anun
qunnich
’tiggagniq
maggué

tuungagq

" - tugiug

sigluaqg
sik%aq-
siksrik
‘aé;a
i}uani

" kifia
ki}%iq
i}}aqtuq

aminniksraqg

- natchiqg
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igtag "

irug

. gairuk

qagh}uq
. .
nigghiiny

angun

"

qunngich™ . _

tiggangniq °
mangguq
;ﬁunghaq
‘tughlugq
sighlyuaq
sikhlyaq -

siksrik

_aghra

ilyuani
2l

. kinya

killyigqg .
illyaqtué
amihpyiksraq
natchig -

14
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APPENDIX D (Continued) .

s I’y

qikiqtag

qairuq -
gairuk )
gaghrug

ﬁighgbiin‘

angun

qunngich

gigéangniq

~ mangngug

tuunghaq

tughlug -

‘'sighl 'uvag

sikhl'ag

- sikhrik

.aghrg

il'uani

kin'a

kill'iq

ill'agtugq

aminn'ikhrag

natchiq
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W APPENDIX E - ~ % . - -

INUPIAY CONFERENCE EVALUATION FORMS

. - o . . ~

There were sixteen responses out of twenty forms distributed.

It appeared that the participants' main interest was in . .
IAupiat literacy training, so that their programs ‘could
" begin publishing books for the elementary, and secondary

education level, to be distributed to all Ifiupiat b111ngua1

educational programs.

Following is a summary of the

responses to four questions on the form.

The tallies do

not necessarily ssum o sixteen for each question.

1.

v

What I thought this workshop, vould he?

Ll

Mentioned learnlﬂg.to write,  or learning
about alphabets: . - R

Referred to a decision on alphabets B .

Mentioned (learning about) b111ngual .

education e -
Other (chance to shane 1deas)
Blank or non-committal

* > .,

‘What I learned that I will use this coming year? V

Referred to writiﬁg system or alphabet
. Mentioned theiy function as reporters +

~J

T

to the village 2 ;
Referred to teaching methods or activities 1 A
Ways to approach, implement bilingual . S
education , 1 4
To share ideas among Eskimos and*whlte
people , 1
Blank or non-committal - 4
3. What I would .like to see included in a workshop?
Get more Eskimo representatives . 3 ’
Mentioned books, creative books, or other
instructional materials . 5
Mentioned Eskimo (speaking) teachers _ 2
Hold conference in Northwest Alaska area 1 »
Blank or non-committal 4 .
63 ‘
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! N 56 |
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4. What is the most importa
~ myself in ‘thzs workshop? ‘
> . . -
' : v Referred to alphabets et e T, DT
’ - ‘Mentioned- sharlng 1deas, oa: werklng E ‘
- D together " — - s
. L ) . “Referred tos blIInguair"edncatlon
P : ~Blank or.non-cemartta.le Y s
e -Other (t ching. metﬁods., v e ’ S
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APPENﬁIxﬂF“

HANDOUT ON BILINGUAL EDUCATION: /
PURPOSE, PROGRAM, AND EVALUATION™

B}.l‘.rngual eduqatz.on is- des:Lgmed to mpant» 5to~ students a,.
k:nowlsdge of the hrstory ‘and culture a.ssocslated with, their
e lanquage. and- to. e.stabllsh close_p q:éo;ﬁeraé:lo.n betw’een the =
o “"school and the Ydme. ‘fhe program wild pr,ova.de an. oppoa.‘tun:r,ty»
.~ for 13teracy" in twd- Ianguages, a, genuine blcul‘éural educatf:.on
P for village. stugienbs,,meana fors t;arismltt.,lnqé,a'nd appreciating
‘.« . the lpcal culfure as well as thé«dogu‘fx‘ant gulture; and, means:..
s for 1~nvc71v1ng local -peopie An the educ‘at:toraal proc.ess..
Je e : T LS ‘ef'-;% L
Nt A ;_- RN - --? ~ha o o
Rl ‘;

e /
-;h ‘°..-'i/

. - - . . &Go‘ r. “‘“‘ .‘.
Pro zaam.x, P SR “‘h%" e

N . 2t s
P .L«. v % N T,

fab e ® e T
P

5 P-. .'k Te . e ft. o 8 “"
: R PP
o . . .

I ¢ ‘a.s. assumefl tha?: peOple* fﬁ@m,ea@cb. va.a.lageuw:ll determlne Y
ﬁhe'*klnd of progfam they want L éthe emounts 0f .tie;’allocated
to each language, anc'l the pensbﬁnaL to ibe& involwed . =Goals*

.. a,pd objecta.ves shoul'a also Be detérmlﬁed by:this group. The:
«» direttor .ip. cooberatlon with the village and reg.lonal super-'-
.antengient w:ull aid in 1mplementat10n of" ’the{ p;,:og‘rama‘ v

.4
Cee ,e L .. ‘.é‘.-. 4\-‘ {. e _. L" e @ LA - ,,.Jké L.

; Progrem- aact‘1v1t~a.es e:melude a. vara-etyv. oF educatclonals prab‘ti‘ces.

' Mafy.village peqple Shoudd - pant;c;lpate in' fclagss-prmnama m” o’v

.an J.nstrucetlor}al capac:th-*-tel'llng stbrles, demonstratifpg, .

technrlques of the ,rgaterlal“ cultq;re, d15c11§s:mg village:- ® ‘: ..

R /tory teach:mg songs agd 'aaln,ces, degq.rfblng and, develop:.ng

value systems aﬁrellgloa% J.dea,s of the Tocal. cult;t;reeg

v A R Y R e TR

g ' i “ h‘: ¢ o - ' ,o. .yt ° N Q.:‘\v s e T 3
Eva«Zuat-wn S ete . s o&S MU

o
. [ . . v .,ox -
“o,

@ e . Wy Te®
. Evaluatlon of" the. program wilk be 'dbnducted by " fl‘é{l/ .
- personndl under the *direction’ of a prd"fes.siohal evaluator.
Testing matetlals drg being ‘developed for the Alaskan d

Nativeés and will ‘be used to detern}lne thelr prqgresa dn
..the:Lr natiwve language. °

-
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APPENDIX G -

.€ULTURAL AWARENESS OBJECTIVES FROM"
THE STATE-OPERATED SCHOOLS .
- NORTHWEST AREA TITLE I PROGRAM* -

v
.

. .
N .o
L

i. All students w1;ﬂ'express themselves using tradltlonai
art forms typlcal ‘to. their, v111age. s -

- - . =z
- -

2. All students w111~surv1ve in the ct1c‘env1ronment
durlng ‘both: w1nter and summer conditions.

3., Fifty percent of students will speak and understand
; '~ common everyday words and phrases ln their village’
. ‘dlalect o - . . .

L. . s & , . &

4. Allastudents will have:an 1ncreased knowledge of their
cultural her1tage. . S N .

5. 311 students will relate well’ w1fh other groups from .
» = other villages. * .
ot ’ ) &
6. "All students will be proud of the1r accompllshments in
. +the*Eskim® Language, in arts" and.crafts, in under- _ .
standind-their heritage, and 1n,surv1v1ng in the arct:o
_enVLrQnment. . . . . ) c

']




eAPPENDIX H

" EXPLANATION .OF A REQUE#OR o ‘
' APPROPRIATION FOR A BILWKGUAL .
. LIBRARY AND MEDIA CENTER . .

o PP . v . ° <o v .
a gll;ngual Blbrary and Media éenter was placed on the top
prﬂoxlty 1i$t by secret ballot at the Federal Advusory School-
. Board meeting April 18, 1972, in Anchcrage. .It is believed
by thosé 1ngconstant~close contact;thh(xhemblllngual pro-

©

gram that ﬁhe penten 1s v1ta1 to its success. ,

“\O‘V_o » s - : ,.' ,../

In cooperatmon W1th-a11 Adv1sory School Boards 901n§ 1nto - N
¢ blllngua} cnpss cultunal\prbgrams as well.as other inter- . %73_' :
2, esxed native organlzatldns,‘a-medel for* such a‘center will e -
be°de51gned. .¥he deSign;w;ll include ‘equipment which lehds AP

“ftself to bblrngu al’ xeseqrﬁh and language study, as_well as -~
- -&oapureaenjoyment Bfrmeaﬁing. Réquested on this list will i
be 1anguage masters, cassdtte ‘tapes, m§crof11m copiés qf ' d
dmpertant, diarjes, mlcrofllm;prOJemtors, micrgfilm cameras,; . & ¢
.- newspapers, magazlnes, books’ pamphle%s, journals, and ° v
. books" dealing: "with native: h;storyuand ‘cultute., Books -
wrlttpm in the differdnt-native dlelects or mlcroﬁglm copies
.«q of same will recei¥e fi r10r1 S . 1t
. .‘._ g ”3". . o,
ﬁﬁ%<center will-be located the.flrst year at the°$08 central R
*offlce Aﬁter the " first year the' center should be’ decentral- »
1zed and.set.u@ 1n several stratlglcally 1ocated satellites. oo

. o,
N 1 i ) ¢ ‘

In “order &6 ,GATTY, out the rnsgngsroﬁ the program 6and for. .
;leglslatlbn?, a.team or group of pexsons. of‘xarlous back-o. e
* grounds and’ expertlse will be reqqued.to develop materlals o
. whic¢h.are pédagogaﬂally §ohnd and culturaI.% and 11n§ulstL- L,
~caIly dppropriate. For, example it is probal le . that people e o
- speaking: the:native iangﬁage do nét have the, necessary - °
,tralhlng L Ve] assure that' thatértals are develqped and pre- -
séhted in the aqpepted pgdagogucal sequence. SYet the . o \
pedagogist has nedther 'the kpgwledge® of ‘the' langdage or *the S
.desired confent (legends, st@ries, Bisgory, currept Rollti- ‘
caA‘and soclalk;nformatlog) tq 1nsﬂnq -that the content iss .0 v
.+ . releviant., Therefore, 'a‘'team of persons.must be assembled .. '

.

ta

.
e,

L

°to bk}ng aAI‘facets tq- bear: on the materinls deveiaped“ A .
peseﬁpets ns w111 1nc1ude“_ - - y f ¢ PR
Q_ "A per on’ skllled in development of Eeaders and s601al 63“ ,
.8 e‘.eSClen e cﬁrrlcuia. .o e A o Ee
. G""z,, o ¥ Fe o - ) 3
‘5; 2, Native persons (tWO full tlme,equa alents) whp-qreu?ﬂ?_ . N
*e. resoyrces for contept and who are literate ifi the o PR

L ﬂanguage 1n whlch material, 1vae1ngjdeveloped " e e
ST, . _ o
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o Ve

3. An orthographer to work in the development of the ,
: wrltten language for thé spoken word : .

. The-bilingual staff will oyersee theé work of the team, firom
the initial funding of the above persony'to the final = -
«-product. g . .
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